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Tuly 3, 2013

Mr. Jeff Akens -

President

Carrington College California
7801 Folsom Blvd., Ste 210
Sacramento, CA 95826

Dear President Akens:

The Accrediting Commission for Community and Junior Colleges, Western
Association of Schools and Colleges, at its meeting on June 5-7, 2013,
considered the Institutional Self Evaluation Report and the Report of the
External Evaluation Team that visited Carrington College California March
4-7,2013. '

The Commission took action to reaffirm accreditation with the
requirement to complete a Follow-Up Report by March 15, 2014
demonstrating that the College has fully addressed Recommendation 3,
resolved the deficiencies noted in the recommendation noted below, and
fully meets Accreditation Standards. Reaffirmation is granted when an
institution is found to substantially meet or exceed the Eligibility
Requirements, Accreditation Standards, and Commission policies, but
recommendations on a small number of issues should be addressed."

Recommendation 3: In order to fully meet the Standard, the College should

take action to address the gap in student performance in writing as

evidenced in the General Education Learning Studies conducted in 2009
and 2011. (IL.A.1.c)

Recommendation 7: In order to fully meet the Standard and to provide
appropriate services, the College should restore full access to the online
library catalog. (II.C.1.c; I1.C.1.d)

With regard to Recommendation 7, the Commission notes that, to the
College’s credit, the issue of lack of access to the library catalog for online
students that was noted by the team was resolved shortly after the visit. The
Commission wishes to ensure that steps taken to resolve the issue have been
sustained.



- Mr. Jeff Akens
Carrington College California
July 3, 2013

All colleges are required to file a Midterm Report in the third year after each comprehensive
evaluation. Carrington College California should submit the Midterm Report by March 15,
2016. A Midterm Report indicates resolution of any team recommendations made for
improvement, includes a summary of progress on College-identified plans for improvement as
expressed in the Self Evaluation Report, and forecasts where the College expects to be by the
time of the next comprehensive evaluation.'

Carrington College California conducted an educational quality and institutional effectiveness
review as part of its self evaluation. The Commission suggests that the plans for improvement of
the institution included in its self evaluation efforts be taken into account in the continuing
improvement of the College.

The External Evaluation Report that was sent to the institution provides details of the team’s
findings with regard to each Eligibility Requirement and Accreditation Standard and should be
read carefully and used to understand the team’s findings.

The recommendations contained in the External Evaluation Report represent the best advice of
the peer evaluation team at the time of the visit, but may not describe all that is necessary to
come into compliance. Institutions are expected to take all action necessary to comply with --
Eligibility Requirements, Accreditation Standards, and Commission policies. The Commission
wishes to remind you that while an institution may concur or disagree with any part of the
Report, Carrington College California is expected to use the External Evaluation Report to
improve educational programs and services and to resolve issues identified by the Commission.

A final copy of the External Evaluation Report is enclosed. Additional copies may now be
duplicated. The Commission requires that the College give the Institutional Self Evaluation
Report, the External Evaluation Team Report, and this letter appropriate dissemination to
College staff and to those who were signatories of the College Self Evaluation Report. This
group should include the campus leadership and the Board of Trustees. '

The Commission also requires that the College’s Institutional Self Evaluation Report, the
External Evaluation Team Report, and this Commission action letter be made available to
students and the public by placing a copy on the College website. Please note that in response to
public interest in disclosure, the Commission now requires institutions to post accreditation
information on a page no farther than one click from the institution’s home page. If you would

like an electronic copy of the External Evaluation Team Report, please contact Commission
staff. : S
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Mr. Jeff Akens -
Carrington College California
July 3, 2013

On behalf of the Commission, I wish to express continuing interest in the institution’s
educational programs and services. Professional self-regulation is the most effective means of
assuring integrity, effectiveness, and educational quality. '

Sincerely,

Barbara A. Beno, Ph.D.
President

BAB/tl

cc: Dr. Danika Bowen, Accreditation Liaison Officer
President, Board of Trustees, Carrington College California
‘Dr. Roland “Chip” Chapdelaine, President, Los Angeles Trade Technical College, Team Chair

Enclosure

1Ins’citutions preparing and submitting Midterm Reports, Follow-Up Reports, and Special Reports to the Commission should
review Guidelines for the Preparation of Reports to the Commission. It contains the background, requirements, and format for.
each type of report and presents sample cover pages and certification pages. It is available on the ACCIC website under College
Reports to ACCIC at: (hitp://www.accjc.org/college-reports-accic).
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EVALUATION REPORT

Carrington Colleges of California
7801 Folsom Boulevard
Sacramento, CA 95826-2600

A Confidential Report Prepared for the Abcrediting Commission
for Community and Junior Colleges

This report represents the findings of the evaluation team that visited
The Carrington Colleges of California March 4, 2013 through March 7, 2013

Dr. Roland “Chip” Chapdelaine, Chair
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SUMMARY OF THE REPORT
INSTITUTION : Carrington College California
DATE OF VISIT : March 4 - March 7, 2013

TEAM CHAIR : Dr. Roland “Chip” Chapdelaine
President, Los Angeles Trade-Technical College

A team of 16 professional educators visited Carrington College California on March 4
through March 7, 2013, for the purpose of evaluating the institution for reaffirmation of
accreditation. The team members prepared for the visit in advance by reading the
Institutional Self Evaluation Report (ISER), reviewing evidence, and preparing a draft report
of their conclusions regarding the College response to the recommendations from the most
recent educational quality and institutional effectiveness review, their draft analysis of the
institution’s performance on their assigned standards, and their opinion of the overall Self
Evaluation Report. The team arrived for the visit fully prepared to validate the information
contained in the Self Evaluation Report and to evaluate the College against Accrediting
Commission for Community and Junior College (ACCIC) Standards, Eligibility
Requirements, and Policies. The chair had occasion to request additional information for the
team in advance of the visit and the information was provided promptly by the College.

The team found that the College was prepared for the site visit. The team also confirmed that
there was an understanding by the College of the accreditation process. The accommodations
for the team worked very well, with a large conference room at the hotel for team meetings,
and a secure team meeting room on all campus sites as well as the home office, fully
equipped for team members to complete their work efficiently. A\

The Institutional Self Evaluation Report for Carrington College California was written in
such a manner that reads like an executive summary. While the report provided information
on the processes used by the institution to meet the Eligibility Requirements and the
Commission Standards, the citation of evidence was sparse so the team was challenged with
seeking the evidence needed. Responses to the Standards were relatively brief, and the team
expended considerable effort searching for evidence to support statements made in the report.
Of concern was the level of redundancy present in the supporting documents. This gave an
impression that there was limited evidence available to confirm widespread participation in
assessment and program review. Some critical aspects of data were likewise missing in
support of the responses to the recommendations. Examples included the number and
percentage of courses with SLO’s, the number and percentage of courses which have
completed a full cycle of PLO and SLO assessment, evidence that mapping of course SLO’s
to PLO’s had occurred, the current number of full and part-time faculty, specific information
related to library holdings, and examples of the “data packages” provided to faculty for the
purpose of program review. Additionally, the responses to each recommendation were 4
relatively brief and under-developed. The team was provided an electronic link to evidence
files, but there were some technical difficulties associated with accessing the electronic
information. The institution was responsive to providing requests for access and with



: requests for additional information, so the team was able to complete their work. The team’s

overall impression was that Carrington College did have evidence to support how it meets
accreditation standards, the College lacks the experience with-insérting all of the evidence

~ needed into the ISER.

. Visits at all of the campuses presented information in support of the ISER and created an

image of the College that was almost hard to imagine because the portrayal was so positive.
At the site visits, the team confirmed that what was ‘written was indeed the College culture —
one of caring and nurturing resulting in substantial numbers of students achieving success. A
familial feeling penetrates the campus and creates a great team atmosphere. Campuses
behave as a small community, with some formalized processes in place to ensiire that student
learning remains‘the c'enter of the campus dialog and 'resources are ut'ili‘zed efﬁ'ciently.

This is a College with solid - programs in ‘Workforce tra1n1ng dellvered by comrmtted faculty
and staff ‘

Commendations

Commendaticii 1: The'tearti‘commends the College for the degrée to which faculty and staff
at all campuses know their students and their students’ circumstanées personally and work to

promote the success of all students; regardless'of the circimstances from which students -
come.

Commendatron 2: The team commends the College’s commitment to the ASPIRE program,
which provides their students with a‘level of support that is unusual in higher education -
students and their families are provided access to 1nformat10n and counsehng that meets and
substantially exceeds the standards.

Commendation 3: The team commends the Collegé for'its commitment to excellence as seen

in the collaboration‘between the library and program directors working together to ensure

that all students achieve institutional information competency outcomes, and in consistently

supporting student learmng through except1onally high-quality, welcommg, and cutting edge
laborator1es and fao1l1t1es '

Recommendations
Recommendation'1: Tn order to further improve the College should develop a specific and

consistent process for reviewing the missions statement, including an evaluatron of the
process used to update the 1n1ss1on statement (I A4y

Recommendatmn 2:In order to further 1mpr0ve the' pro grams and services, the College
should continué'to formalize and’ document processes relating to college wide
communication and participation around institutional effectiveness. ‘This includes providing
additional information t6 the general student body on the roles, capacity, and
accomplishments of the Student Adwsory Comm1ttee (I B.4; LB. 5 1B.7; ILB. 3 Jb; IV.A 2 a;
IV.A3)



Recommendation 3: In order to fully meet the Standard, the College should take action to
address the gap in student performance in writing as evidenced in the General Education
Learning Studies conducted in 2009 and 2011. (ILA.1.c) '

Recommendation 4: In order to further improve, the College should consolidate the
integrated program review and assessment processes in a single document, the program
review document. Additionally formalizing and clearly delineating processes and functional
responsibilities, including the role of faculty and staff in making decisions, will further
improve operations, including the process through which curriculum is developed, proposed,
reviewed, and revised. (ILA.2.f, IL.A.5; IV.A.2; IV.A.2.a; IV.A.2.b)

Recommendation 5: In order to further improve, the College should infuse ethical citizenry,
effective interpersonal skills, and cultural diversity and sensitivity into the curriculum.
(II.LA.3.c) '

Recommendation 6: In order to further improve, the College should indicate in the
grievance/complaint section of the catalog how complaints could be made to ACCJC and
other regulatory agencies. (I1.B.2.¢)

Recommendation 7: In order to fully meet the Standard and to provide appropriate services,
the College should restore full access to the online library catalog. (II.C.1.c; IL.C.1.d)




| INTRODUCTION |

Camngton College California was ongmally founded as. Northwest College of Med1cal
Assistants and Dental Assistants in 1967 in Sacramento, California. In 1983, the college was
purchased by the Education Corporation of America (EdCOA) which, in turn, was acquired
by U.S. Education Corporat1on in 2003. In 2008 DeVry Inc., a global prov1der of ‘

' educatlonal services, acqu1red U.S. Educat1on Corporat1on As the programs they offered
extended beyond the World of healthcare they became known as Westem Career College and
remamed $0 until 201 0.

The mission of Carrington College California is to provide learning opportunities to
individuals in the communities it serves through postsecondary programs of study, which
include general studies and professmnal preparation n career-focused majors. »

The Carrington College California philosophy centers on outcome-based learning. The
College’s focus is on retention, career services, job performance, and outcome-based learning
allowing the College the ability to adapt to its changing needs.

Carrmgton College California offers 13 cert1ﬁcate and 22. Assoc1ate deglee programs

in: Accounting, Architectural Design Drafting, Business, Computer Tech, Criminal Justice,
Dental Assisting, Dental Hygiene, Diagnostic Medical Sonography, Graphic Design, Health
Care Adm1n1strat10n Health Info Tech Medical B1111ng and Coding, Massage Therapy,
Medical Assisting, Physical Therapist Assistant, Pharmacy Technolo gy, Paralegal Studies,
Registered Nursing LVN to RN, Renewable Energy, Respiratory Care, Sales & Marketing,
Surgical Technology, Veterinary Technology and Vocational Nursing.

The College has nine instructional campuses located in: Antioch, Citrus Heights, Emeryville,
Pleasant Hill, Pomona, Sacramento, San Jose, San Leandro, and Stockton with Sacramento
and San Jose having the largest numbers of enrollees at 834 and 560, respectively. At the

- associate degree level, programs with the highest graduation rates were Dental Hygiene
(97%), Diagnostic Medical Sonography (93.1%), Surgical Technology (82.9%), Registered
Nursing (80.7%), and Respiratory Care (76.6%). At the certificate level, prorams.with the
highest graduation rates included Vocational Nursing (76.6%), Diagnostic Medical
Sonography (76%), Massage Therapy (74.6%), and Dental Assisting (74.5%). (These rates
were calculated based on the number of students who had a status of “graduate” and excludes
students who were a “no show” or “cancel” on enrollment.)

The College has 144 full-time faculty (40 hours per week), 72 permant part-time faculty (20-
39 hours per week), and 53 adjunct faculty (fewer than 20 hours per week). The average
student to faculty to student ratio is 15:1 across all campuses. Staff members, including
administrators at campuses and the home office, total 184 and most are employed full time.

The College serves approximately 4,300 students throughout their 9 instructional sites. The
majority of students are within the 22 to 24 year old age range, with females making up about
80 percent of the student population. White students made up the largest ethnic group at the
College at over 30 percent, with Hispanic/Latino students following as the College’s second
largest ethnic population at 27 percent.



Carrington College California was initially accredited by ACCIC/WASC in June 2001.
ACCJIC/WASC approved a change of ownership in January 2003. In February 2004, the
purchase of the college by U.S. Education Corporation (USEC) was finalized and after
submitting a Substantive Change report to ACCIC/WASC, the College opened campuses at
Citrus Heights and Stockton. The College expanded in August 2005 by merging Silicon
Valley College (SVC) with Western Career College. The ACCJC/WASC re-accreditation
process was completed in March 2007 and accreditation was reaffirmed in June 2008. The
College regularly communicated proposed changes to ACCIC. The following actions have
occurred since the last comprehensive review in 2007: \

e September 2007 — a Substantive Change was approved for change of ownership of
the College’s parent corporation, U.S. Education Corporation, to DeVry Inc.

e June 2009 — a Substantive Change was approved for a new campus location in
Pomona, CA and the offering of four programs through online delivery: Criminal
Justice, Health Care Administration, Health information Technology, and Graphic
Design. :

o September 2009 — a Substantive Change was approved for ownership of selling stock
of parent corporation U.S. Education Corporation, to DeVry Inc.

e December 2009 — a Substantive Change was approved for two new campus-based
programs: Physical Therapist Assistant and Fitness Training.

e January 2010 — a Substantive Change was approved for a change of the college name
and mission.

e May 2010 — ACCJC approved General Studies and General Business online
programs.

e July 2010 — ACCJC approved new online programs in: Computer Technology,
Renewable Energy, and Paralegal Studies.

« September 2010 — ACCIC approved the Oxnard and Long Beach campuses.

« November 2011 — Substantive Change was denied for Veterinary Technology and
Veterinary Assisting programs.

¢ March 2012 — Substantive Change was denied for Veterinary Technology Associate
of Science program and Computer Networking Associate of Science program.

o October 2012 — ACCIC approved to move Vocational Nursing program to the
Antioch campus.

The team reviewed past evaluation reports, as well as follow up and midterm reports,
received and analyzed the self evaluation, requested and reviewed additional evidence
provided by the College, and extensively viewed evidentiary information provided by the
College.



' COMMENDATIONS/RECOMMENDATIONS =
Commendations

Commendatron 1 The team commends the College for the degree to whrch faculty and staff
at.all campuses know their students and the1r students’ circumstances personally and work to
promote the success of all students regardless of the crrcumstances from which. students
come. :

Commendation 2: The team commends the College’s commitment to the ASPIRE program,
which prov1des their students Wrth a level of support that is unusual in hrgher education -
students and the1r famtlres are provrded access to information and counselmg that meets and

* Commendation 3: The team commends the College for its. commrtment to excellence as seen
in the collaboration between the library and Jprogram directors working to gether to ensure
that all students achieve institutional information competency outcomes, and in’ consistently

supporting student learmng through exceptlonally hlgh quahty, Welcommg, and cutting edge
laboratories and fac1l1t1es o

Recommendations

Recomriendation 1: In ‘drder to fiirther improve, the College should develop a specific and
consistent process for reviewing the missions statement, 1nclud1ng an evaluatlon of the
process used to update the missiot statement (I A 4)

should continue'to formallze and document processes relating’ 10 college wrde
communication and part1c1pat1on around institutional effectiveness. This 1ncludes p1 ov1d1ng
additional information to the general student body on the roles, capacrty, and
accomphshments of the Student Advisory Commrttee (IB4 L B 5;,LB. 75 1L.B.3 b; IV.A2.8;
VA3

Recommendation 3: In order to fully meet the Standard, the College should take action to
address the gap in student performance in writing as evidenced in the General Educatron
Learning Studtes conducted in 2009 and 2011. (IL. A 1.c)

Recommendation 4: In order to further improve, the College should consolidate the
integrated program review and assessment processes in a single document, the program
review document. Additionally formalizing and clearly delineating processes and functional
responsibilities, including the role of faculty and staff in making decisions, will further
improve operations, including the process through which curriculum is developed, proposed,
reviewed, and revised. (II.A.2.f; [ILA.5; IV.A.2; IV.A2.a; IV.A.2.b)




Recommendation 5: In order to further improve, the College should infuse ethical citizenry,
effective interpersonal skills, and cultural diversity and sensitivity into the curriculum.
(ILA.3.c)

Recommendation 6: In order to further improve, the College should indicate in the

grievance/complaint section of the catalog how complaints could be made to ACCJC and
other regulatory agencies. (ILB.2:c)




'EVALUATION OF INSTITUTIONAL RESPONSES
TO PREVIOUS RECOMMENDATIONS

Recommendation 1

The College must fully implement program review and integrate it with institutional
planning. '

The College has made tremendous improvements in the area of program review and its
integration into planning. The College fully implemented program and services review and
integrated it with institutional planning and resource allocation processes. From the site visit
interviews indicated that faculty and staff are knowledgeable and involved in the program
and services review process were evident. The Campus and Online Program Review
Handbooks provide purpose, polices, process flow charts, timeline, procedures, tools, the
topics that need to be discussed as well as evidence examples that need to be provided in a
program review document. Program review integrated into the institutional planning through
campus and global recommendations that translates into a Continuous Improvement Plan
(CIP) or the Strategic Plan depending on the scope of the recommendation. It is evident that

program and services review became an essential component of the College planning and
improvement processes.

The College has implemented program review for instructional programs and services. The

program review cycle has been assessed and adjusted. The College has adopted continuous

improvement plans as a means of linking program reviews with planning. This
‘recommendation has been fully addressed.

Recommendation 2

The College must identify and implement student learning outcomes at course, program and
institutional levels, then use assessment results to improve student learning as part of an
integrated planning process.

The College identified and implemented student learning outcomes at course, program and
institutional levels. The acquisition and utilization of eLumen, a web based software
package, enables the College to document and monitor assessment results and use those
results for decision-making, planning, and improvement. Posters with institutional learning
outcomes were centrally placed in many classrooms. In addition, from the team’s interviews
and observation, College wide (including students) awareness of student learning outcomes
and assessments was evident. Student learning outcome assessment results informed

institutional planning and it impact resource allocation. This recommendation has been fully
addressed.



Recommendation 3

The College should strengthen its research capacity in order to support institutional

effectiveness, data collection and analysis, and provide support for assessment of student
learning outcomes.

The College has appointed a Director of Institutional Effectiveness and Assessment at the
institutional level. Implementation of the eLumen system for collecting data, specifically
assessment data, provides at the institutional level for consistent means of reviewing SLO
data at all levels of the institution. The College has begun developing institutional level SLO
reports that are advanced up from the course and instructor level up through to the
institutional level.

Based on interviews and provided documents the following activities strengthened the
research capacity the College: ‘

e Hired a Dean of Institutional Effectiveness and Assessment

e Acquired and deployed eLumen to enable the documenting and monitoring of
assessments as well as generate aggregated reports

e Appointed Student Success Center managers as campus assessment liaisons, who
assist faculty in data analysis and improvement of dialogue around student learning
outcomes

e Offered professional development workshops on SLO assessment and analysis
This recommendation has been fully addressed.

Recommendation 4

The College must embark on a systematic approach to planning for and evaluation of its
general education program. The College must provide appropriate leadership and resources
for this program (e.g. library holdings, facilities, and qualified faculty and staff).

The College has specified general education courses for all of its programs. The College has
developed and implemented appropriate planning for and evaluation of its general education
program. The College assesses its institutional learning outcomes for all general education
courses. To support general education courses, the College has expanded hours for tutoring
services on each campus and allocated $40,000 per year for library books to support GE
education in 2010 and in 2011. This recommendation has been fully addressed.

Recommendation 5

The College must fully implement a program review process for instructional programs and
student services incorporating a formalized assessment of that process. The College must
strengthen its institutional dialogue where broad-based participation by all constituencies
(e.g. faculty, students, staff, and managers) is central to that implementation and assessment.

10



The College has implemented program review for instructional programs and services. The
program review cycle has been assessed and adjusted based on feedback from the College
community. The College has adopted continuous improvement plans asa means of lmkmg
program reviews with planning. This reeommendatlon has been fully addressed

Reeommendat_io__n 6

The College miist proceed with its plan for evaluating institutional, program and course
Student Ledrning Outcomes. The College miist consider speczf ic ways to assess the
achievement of core Stiident Learmng Outcomes that are appropriaté to the criteria already
identified and discrete from grading of student assignments.

The College has assessed student learning outcomes and made improvements ‘based on N
analys1s of outcomes data. Institutional outcomes include an Information L1teracy dutcome.

.There was evidence presented that confirms that the assessment of SL.Os is discrete from the

grading of student assignments. This recommendation has been fully addressed.
Recommendation 7

The College must develop and’ implement a planning process to address a self-identified

shortfall in'stident support services, particularly the general'ediication print collections in

the libraries ana’ tutorial servzces

The College allocated $40,000 in 2010 and 2011 each to update and increase the GE book
holdings of each campus library. A collection developmient policy is in place-and titles
(totaling $18,000 per campus in GE and medical/nursing titles) have been identified. The
College has begun purchasing these titles. Part of the program review process'is specified
outcomes for tutoring services and plans to evaluate the results of targeted strategies
including online tutoring and the integration of tutonng W1th majors in 2013. This
recommenda‘uon has been fully addressed. :

Recommendatlon 8

The College must refine and develop the integrated planning process, with particular
emphasis-on systematic assessments of Program:and Services Review, student learning
outcomes, arzd human, physzcal technology and fi narzczal resource allocation.

Based on the Integrated Planmng Manual the College has developed an Integrated Planmng

Process that links the College mission, all institutional goals and plans, program and services

review which include assessment of student learning outcomes, prioritization and resource

allocation. The planning process has been evaluated and mod1ﬁed based on this review. Th1s
recommendation has been fully addressed. ‘ : o

11




Recommendation 9

Faculty and students must be given a more substantive and clearly defined role in
institutional governance. The College must evaluate and improve the effectiveness of the
mechanisms for participation and dialogue among management, faculty, staff, and students.

The Faculty Council and Student Advisory Council provide an explicit, if limited, role for
faculty and students in College governance. The College has implemented mechanisms for
dialogue and participation and the College understands their need to evaluate the
effectiveness of participation in College governance and continue to improve those methods.
This recommendation has been fully addressed.

12



ELGIBILITY REQUIRMENTS

. AUTHORITY

The authorlty for Camngton College Callforma rests W1th the Board of Trustees The
College is accredited by the Accrediting Commission for Commumty and Junior
Colleges ¢ of the Western Association of Schools and Colleges. According to the
,Calzfornza Educatzon Code, T zz‘le 3, Division 10, Part 59, Chapter 8, Article 4, § 94874
(i), “an 1nst1tut1on that is, accred1ted by the Accred1t1ng Comm1ss1on for Senior Colleges
and Un1vers1t1es Western Association of Schools and Colleges or the Accrediting.
Commission for Community and Junior Colleges, Western Association of Schools and
Colleges,” is exempt from the approval to operate requirement in the State of California.

. MISSION .

The Carrington College California mission is clearly defined, adopted, and published by
its governing board in 2010. The mission statement does mention a focus on outcome-
based learning, and although it does not specify “student leammg” itis clear that
outcome-based learning is student learning, -

. GOVERNING BOARD

The governing Board of Carrington College consists of five members who are
responsible for the quality, integrity, and financial stability of the College. The Board
ensures the institution’s mission is being effectively carried out. Its membership is -

sufficient in size and composition to fulfill its responsibilities. The Board of Trustees has .

adopted a Board Policy for ethical conduct, which contains language to address breaches
of its code. The Board follows a conflict of interest policy, which requires that financial
interests are disclosed and do not interfere with the fiscal integrity of the College. The
team confirmed the majority of the members of the governing Board have no
employment, family, or personal/financial interest in the College. There are currently five
Board members, one of whom is an employee of the Carrington Colleges Group, the
other four are not affiliated with the College.

. CHIEF EXECUTIVE OFFICER

Carrington College has a full-time chief executive officer appointed by the Board of

Trustees who is delegated the authority to lead the College. The College president reports
to the Board.

- ADMINISTRATIVE CAPACITY

Carrington College California has more than ample administrative capacity. The College
is managed by a president with a clear commitment to the College, with sufficient
administrative staff to provide the expertise and leadership necessary to support the
College’s mission and the students it serves. Despite having nine on-ground campuses
and online curricular offerings, every faculty member and student has ready access to
individuals with oversight responsibility for enrollment services, financial advising,

library and student support services and, most of all, a very supportive instructional
environment.

13



10.

11.

12.
‘The team found evidence that the Governing Board of Carrington College California has

13.

OPERATING STATUS ,
The team confirmed that all nine campuses of the Carrington College California group
are operational, with students actively pursuing its degree programs.

DEGREES
All of Carrington College California programs lead to a certificate or degree.

EDUCATIONAL PROGRAMS

The Carrington College California programs are aligned with the mission, and are based
on recognized higher education fields of study. The team confirmed that there was
sufficient depth and breadth of content taught at a good level of quality and rigor
appropriate to the certificates and degrees offered, and culminate in specific outcomes.
There are 22 associate degree programs offered by the College that are at least two years
in length. : ’

ACADEMIC CREDIT

The team found evidence that the College complies with the clock to credit hour
requirements generally accepted in degree granting institutions. The team confirmed that
one semester of credit is awarded for 15 hours of lecture, for 30 hours of applications, or
for 45 hours of laboratory or practicum.

STUDENT LEARNING AND ACHIEVEMENT

The College defines and publishes for each program the program’s expected student
learning and achievement outcomes in the College Catalog and syllabus. The College
conducts regular and systematic assessments on an established schedule to ensure that
students who complete programs are achieving these outcomes no matter where or how
they are offered.

GENERAL EDUCATION :

The team found evidence that general education courses are designed to ensure breadth of
knowledge and promote intellectual inquiry. This will be further strengthened as
assessment results are used to improve student learning

ACADEMIC FREEDOM
adopted policies on academic freedom and responsibility.

FACULTY. A
A majority of the College courses are taught by full time faculty, all of whom meet

~ established qualifications. The faculty play the central role in curriculum development

14.

and review, as well as assessment of learning.

STUDENT SERVICES _ -
The student services provided by the college are appropriate and support personal,
professional, and academic development.

14
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16.

17.

ADMISSIONS . .
Carrington College California admissionis policies are relevant to its mrss1on and are

specific about the qualifications required for each of its programs.

INFORMATION AND LEARNING RESOURCES

The College provides sufficient library resourdes in a variety of formats (print, online and
audiovisual). Information competency instruction is offered through orientations,
individual instruction and assignment-targeted instruction through an onliné chat
reference serv1ce The College prov1des both onsite and online tutoring services at all
campuses. Each campts provides comptters, printers, and study space for students.
Remote access to electromc resources is provrded w1th a secured logm

FINANCIAL' RESOURCES \

The majority of the College revenues are though Title IV programs. There was evidence
that the institution monitors and complies with the 90/10 rule Jpercentage as of 6/30/12
was 80.63%, for 2011 was 85.28%, and for 2010 was 85. 85%. The College relies on

~ gross tuition revenue, enrollment fees, and tu1t1on income to fund its’ operatrons The

18.

team found these revenues are adequate to’'support student learmng, to 1rnprove o
institutional effectiveness; and o assure financial stab111ty '

FINANCIAL ACCOUNTABILTIY
The team confirmed that the College annually undergoes an external ﬁnanc1al aud1t by a
certified pubhc accountant and meets the financial requlrements The team also _

‘ conﬁrmed comphance w1th federal requrrements

19.

20.

INSITUTIONAL PLANNING AND EVALUATION ‘
The College has formalized its program review and planning, including the evaluation of
its planmng processes to document the assessment of student learmng and ensure that the

~educational goals of its students are being accomplished. ‘This review 'has been developed

ina systematlc manner and is an ongoitig activity for the College. The: College utilizes an
Institutional Effectiveness Plan as a means of assurrng educational outcomes are met and
institutional effectiveness is paramount to the activities of College faculty and staff. The
College has reached the level of Continuous Quality Improvement in the assessment of

student learnmg, 1nclud1ng the linkage to the program review process and institutional
planmng -

PUBLIC INFORMATION

Camngton College California publishes an online catalog which describes all of its
programs and major pohcles as they affect students. The catalog clearly and promrnently
addresses the College’s mission, programs (which are quite varled in length) academic
freedom and student integrity expectations, financial aid, learning student support
services, names of the corporate and college governing board members and the names
and preparatlon of administrators and faculty.

The College and campus websites provide accurate and current information about the
institution. Prominent tabs on the home page take the prospective student or the public to
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additional information regarding Programs of Study, Campus Locations, Financial Aid
Support, Student Services, and Accreditation Information. Additional tabs lead to
information regarding the College’s mission, the College catalog, and Student Consumer
Information. The last tab takes the visitor to even more detailed information and required
public disclosures regarding Crime and Security, Drug & Alcohol Abuse Prevention,
Student Privacy, and Complaint Processes, among others. The College’s Transfer Credit
Policy is included on this page, as are additional tabs leading to campus information,
information about student diversity, and graduation rate data by campus and by program.
The site is clearly laid out and gives every indication of making information readily
available to the public.

RELATIONS WITH THE ACCREDITING COMMISSION :

The Team confirmed that the College provides assurance that it complies fully with the
eligibility requirements, Accreditation Standards, and policies of the Commission,
demonstrating honesty and integrity in representations to all constituencies and the public
and in relationships with the Accreditation Association and other external agencies.
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STANDARD 1- INSTITUTIONAL MISSION AND EFFECTIVENESS
Standard IA - MlSSlOIl

General Observations

In general the mission statement for Carrlngton College California is very. broad The

~ constant changes at the 1nst1tut10n over the last several years, w1th name changes, mergers,
addmg campus locations and programs, all impact the institution as a whole and its ability to
keep up with the demands of its growing and ever-changing student population. The Self
Evaluation Report does gives some specific examples of how implementation of areas around
this Standard have occurred more recently, but the broad nature of the mission itself,.and the
generalized manner in Wthh a great deal of the Inst1tut1onal Self Evaluat1on Report (ISER) is
writtenl made it a challenge to determine the effectiveness of the mission as stated, .

Student learning is gene_rally mentioned in the mission.of the College. The development of
institutional student learning outcomes is a positive step, although the format of those ISLOs
as only words, with more descriptive statements 1nvolved may pose a challenge for
alignment purposes.

One area generally lacking in the Self Evaluation Report is that of DE/CE areas. Thereis a
brief reference to online courses, such as in the area of Standard LA and in its mission, but no
specifics are given in the report or in the evidence, especially about how different the needs
are with online type of courses, curriculum, students, etc.

Findings and Evidence

The institution does have a mission statement that defines its educational purposes broadly.
The statement only refers to “in community it serves” - giving no specifics about the student
population, the diversity of the students, the needs of students, etc., despite the consistent
information presented at the campuses about the focus on the individual students, the needs

that are special to the population that they serve, and how they support students throughout
their educational experience.

The mission statement does mention a focus on outcome-based learning, and although it does
not specify “student learning”, it is clear that outcome-based learning is student learning. The
processes used to foster institution-wide commitment to student learning are found in
program review, strategic planning, and master planning. It is only seen as broadly reaching
to student learning at the mission level, but gets more specific as one drills down in the
master plan and other processes, such as program review. There was evidence as to the
development of institutional student learning outcomes. The College needs to continue to
focus on alignment to program and course level, including General Education (GE), and
collecting data based on that alignment, which has begun through the eLumen process.

The only mention of Distance Education (DE) is where online courses are listed under how

the College achieves its mission. There is no mention of specific DE commitment in the
mission or master plans.
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There is little evidence in the Institutional Self Evaluation Report (ISER) that the institution
has investigated the relevance for its community and student population that courses, .
specifically GE, are offered online; however, the commitment to DE has been modified on
campuses through the development of the Student Success Centers, which support students -
who are completing their GE coursework online by allowing students to use computers on
campus for their online work. The Student Success Center directors and other staff and
faculty on campus also monitor students’ progress in online coursework, giving them one-on-
one support as needed, while aligning that support to the courses the students are taking
within their degree program at the same time in the classroom. Program directors and faculty
work together to make decisions about when GE courses should be taken within the format
 of their degree program curriculum, aligning with the content and skills students are learning
in the classroom with what they will learn in the online/DE format. (I.A.1)

The mission statement was reviewed and revised when the institution changed its name from
Western Career College to Carrington College California. The College submitted a
Substantive Change Report to ACCJIC in September 2009. Evidence shows that feedback
was received at the campus level on the mission and sent up to the home office, where that
feedback was incorporated into the new mission, which was then proposed to and approved
by the Governing Board in' September 2010. (1.A.2-3)

There was evidence that the mission statement is included on all College documents. The
mission is also a part of any major change processes from the master plan, to strategic
planning, to budget processes, and programs and service reviews. The evidence showed
conflicting information on how often the mission statement is reviewed: in the strategic
planning process it states that the mission statement is revisited both bi-annually and
annually, but in master plan document it states that the mission statement is reviewed and
updated every three years. The Self Evaluation Report stated that proposals for any new
programs and campus locations are reviewed based on the mission statement; however with

the mission being as broad as it is it is unclear if this is an effective process for review.
(LA4)

Conclusion

Overall, the institution’s mission statement broadly defines its educational purposes with
respect to the student population at large that it serves across all of its campuses. The
institution has a strong commitment to its students and their achievement of learning both at
the certificate and degree levels. The institution has developed and improved its processes for
fostering its commitment to student learning, including strategic planning and programs and
service reviews. The mission statement only briefly mentions the DE component of their
educational programs despite the current efforts on all campuses with online general
education coursework. The institution holds regular discussions about and involving the
mission statement through its strategic planning and program and service review processes.
More attention during these processes should focus on how the institution is addressing the
needs of its student population and specifically how this is being done in the online courses
students are completing.
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The curfent mission was approved by the govermng board i in 2010 after a process by which
feedback was requested at all levels of the” 1nst1tut1ons and by all stakeholders durrng Wh1ch
the development of the mission was commumcatwe effectrvely to'all 1nvolved This'™
statement contmues to be central to all planmng and decision makmg process 1nst1tut1on—
wide. The entire process Would be 1mproved if the College develops a spec1ﬁc and ‘consistent

process for rev1ew1ng 'the mission statement 1nclud1ng an evaluat1on of the 1 process used to
update the m1ss1on statement '

Thie College meets tl;iS‘Sta’ndard.

Recommendation

Recommendation 1: In order to further i improve, the College should develop a specific and

consistént | process for' rev1ew1ng the* missions statement 1nclud1ng an evaluauon of the

process used to update the m1ss1on statement (L A 4)
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Standard IB — Institutional Effectiveness
General Observations

In general the Self Evaluation Report on Standard IB was well written. The institution made
substantial improvements in developing policies and procedures to establish very robust
ongoing and systematic evaluation, planning and resource allocation processes. The
integration of program and services review, outcome assessments, institutional planning and
resource allocation is evident. '

The areas that need more attention and improvement are the college wide dialogue,
communicating and participating around these processes, defining and assessing student
learning outcomes in student support services, as well as focusing more on using the
assessment results to improve student learning as the central part of an integrated planning
process. '

Findings and Evidence

According to Self Evaluation Report, interviews, and documentation provided to the team,
the institution maintains ongoing dialogue through established routine (weekly, monthly,
quarterly, and annually) managerial and committee meetings. The meetings are structured by
individual campuses as well as across campuses by institutional roles and subject matter. In
addition, program and services review and student learning outcome assessment processes
include a dialogue component. The scope and involvement of the meetings vary from
individual campus faculty meetings to an annual Town Hall meeting and institution wide
Executive Council meetings. The subjects discussed in the meetings diverge accordingly, but
are mainly focused on administrative and managerial issues. Programs and services review
and student learning outcome assessments are the primary mechanisms for dialogue on
student learning.

In the Self Evaluation Report, the College highlights an example of a curricular change
which was a result of dialogue around course assessment outcome data and stated, “Course
outcome data and course student learning outcome data aligned and strongly indicated a need
for curriculum change.”

The program review schedules for onsite and online programs are currently not aligned.
Based on the Online Program Review Handbook: “Currently Carrington College California.
is in the process of aligning onsite and online program review schedules. Alignment will be
completed in 2014. As part of this process all online programs went through the review
process in 2012.” :

In addition, the College is moving toward a standardized syllabus across campuses and
course delivery mode, whether online or on the campus. The College believes “The
standardized syllabi provides students with a familiar, consistent, high-quality syllabus that is
available to them regardiess of what course they take, online or on the campus. .. [it] acts as
the foundation for good teaching and assessing.”
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Dialogue about student learning and the teaching methods used‘to improve outcomes, is
central to the conversation of faculty as outcomes are assessed annually. Department faculty
engage in conversation about student learning outcomes at least twice ‘a year. Results of these
discussions are used to create the Program Improvement Plan for the campus. The College
faculty record course outcomes at'the conclusion of ‘each course and they document
improvement strategies in their Séction Tmprovement Plan. The team found that dialogue
about improving teaching and student léarning is evident and ongoing. (IB.1)

According to the Self Evaluation Report, the College goals and priorities are derived from its
evaluation and planning integration process in support of its mission statement, and are
articulated in the Strategic Plan (long term) or Continuous Imiprovement Plan (short term).
The planning and impleméntation processes follow the strong hierarchical structure of the
institution. Based on‘the provided evidence, the Strategic Plan was shared and comments and
suggestions were received from different constituéncy groups such as factlty; staff, and -
students. In addition, the program review process includes a step for “Global
Recommendations” that affect all campuses. These recommendations go to the Executive
Committee for review and inclusion in the College pr10r1t1es

The College established on ‘annual review 4hd evaluation ; process for'implementation of the -
Strategic Plan. All goals in the Strategic Plan have detailed objectives. Most of the objectives
‘have meéasurable target benchmarks. The'incliision of a colimn ‘on “Pro gress to'Complétion
(with indication of dates)” of CIP (Continuous Improvement Plan), with monthly 1nput by a
responsible i person isa powerful monltorrng and ev1dence gathenng tool

It is clear that the institution initiated procedures and: processes drrected specifically for -
DE/CE activities including separate processes for program review of online programs in
2012. Strategic Goal 1 (Student Success), 2 (Teaching and Learmng Excellence) and 4
(Institutional Effectiveness) have spec1ﬁc objectives for online activities. (I.B.2) ‘

The College has made tremendous improvements in the area of program review and its
integration into planning. The College fully implemented program and services review and
integrated it 'with institutional planning and resource allocation processes. From the site visit
interviews, the team confirmed the knowledge and involvement of faculty and staff in the
program and services review process. The College developed a comprehensive, well
organized Campus and Online Program Review Handbook. The handbook provides purpose,
p011c1es ‘process flow charts, timeline, procedures, tools, the topics that need to be discussed,
as well as evidence examples that need to be provided in a program review docurnent

Prograin review is integrated into the institutional planning through campus and global
recommendations that translate into the Continuous Improvement Plan (CIP) or the Strategic
Plan depending on the scope of the recommendation.

Based on the Strategic Plan development process document, the institution developed a very
robust planning and evaluation cycle for a bi-annual Five-Year Strategic Plan. On an ahnual
basis the College compiles and reviews: Previous Year’s Strategic Plan Progress Report

(revised monthly by the Executive Council); Program and Service Areas Reviews (a third of
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programs/services each year); Campus Operations Reviews (monthly by the Executive
Council and the campus management teams); Accreditation Self-Study & Institutional
Master Plan; Market Assumptions (revised annually by the President, Executive Council, and
Carrington College Group); List of Successes and Opportunities (developed annually by the
Executive Council, Executive Campus Directors, and the President). Based on the Integrated
Planning Manual, planning, review and evaluation, prioritization, and resources allocation
processes are integrated into a systematic cyclical process. '

According to the Institutional Effectiveness Plan, data is one of the main components of the
plan; for example, there is a weekly and quarterly evaluation of data related to goals and
targets of the Strategic Plan by the College senior management, campus executive directors,
and deans. The above team also reviews student achievement outcomes on a weekly and
quarterly basis. The data include: course attendance and unscheduled absences, graduation
rates, licensure exam pass rates, and placement rates in occupation areas. (1.B.3)

Based on the campus interviews the Collége integrates planning and assessment for DE/CE
technical and human resources needs into its processes. The College is knowledgeable about
current federal regulations related to DE/CE. (1.B.3)

Based on Strategic Plan development process, every other year in February or March, the
College President makes a call to the entire college community for comments on the
Strategic Plan. In addition, according to the Self Evaluation, “The College has a formal _
process by which faculty and staff input in considered into its decisions, plans, and long-term
goals.” In order to provide input, an employee may follow the organizational chart hierarchy
or go through its representative at the College committees. However, based on the results of
faculty and staff survey (2011) on budget and planning knowledge, this communication
mechanism does not work efficiently and needs improvement. (L.B.4) '

The Budget Committee is involved in the Strategic Plan development and approval
processes. First based on the Strategic Plan draft, they provide the “Preliminary Financial
Forecast.” Upon approval of the plan, it is forwarded to the Committee for inclusion in the
College Operating Budget and Capital Expenditure Budget. This mechanism ensures the
availability of resources to fulfill plans and inclusion of these plans into the budget of the
College. Several examples were shared by faculty and staff that hi ghlighted the changes that
occurred as a result of the strategic plan implementation. (LB.4)

According to the Self Evaluation and provided documentation, the College collects and
distributes, on a scheduled basis, a variety of reports at different levels. For example, based
on the Pulse weekly report, the College makes commendable efforts to provide data related
to enrollment, attendance, performance, student retention, graduation, placement and services
provided. Other reports that are used for information dissemination are: meeting Minutes
from Executive Council, Faculty Advisory Committee, Student Advisory Comumittee,
Educational Management Team, President’s and Academic newsletters, and the Strategic
Plan Report.
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At the same time, as it was mentioned earl1er based oh the staff survey, the campus -
commumty is not satisfied ‘with their knowledge on the campus budget and planmng _
processes One of the comments from the survey by a campus faculty meniber h1ghhghts this

 issue: “I think that the 1eve 'of 1nd1v1dual’s knowledge of the budget depends on both' how
interésted they are'in the process and whether they seek out the information. and, whether the

information is readlly given on the process 1 feel like most thlngs within'the organ1zat1on
that communication is key, and theré seemis to be breakdown i in communication about some

”o:f the major thmgs that effect [sic] us.”

Based on the intérview with the College administration, they ate aware of thrs issue ‘and‘have
been 1mplement1ng several strategles to improve college wide commumcatmn The result of
20112 survey shows 1mprovement in the satisfaction on knowledge and” partlcrpatmn of
faculty and staff w1th regard to program review and plannmg processes (l B 5)

The program and services review along with assessment of student learning outcomes and
analysis of student survey provrde the | pnmary mechamsms the’ 1nst1tut10n ut1l1zes to assess
the effectiveness of its programs and’ services, and the effectlveness of 1ts processes 'The "
program directors and deans are surveyed antiually on their ptogram review experience and
suggestlons on 1mprovement (I B 6)

The Self Evaluation Report as well as team interviews held durmg the campus V1s1t wrth
faculty and staff provrded examples demonstratmg 1mprovement asa result of effectlve

* planning, ‘However, the' miin focus in ‘the provrded examples was on the 1mprovement of the

pol1c1es and procedures on adm1mstrat1ve processes rather than on ‘student learnlng There.
were several examples demonstratlng the" 1mpact on student learmng For 1nstance student
learning outcome assessments of the Medlcal Ass1st1ng program revealed a gap ‘between

performance and theory-related outcomes. This data tiiggered institution wide dialogue ot

. 1dent1ﬁcat1on of strategies to close this gap.

outcomes rather serv1ces are linked and mapped to the institutional level outcome. But a
closer look into theéir pro gram review documents revealed that each program has 1dent1ﬁed

) program spec1ﬁc goals w1th measurable outcomes

It is advised that each student learning and support unit formulate and assess learning '
outcomes related to their act1v1ty area in order to focus on partloular 1mprovements that can
be achieved by each service area. (IB. 7)

Conclusion

The College made substantial efforts and acted upon on all récommendations received from
the previous site visit evaluation team. The institution made’ tremendous 1mprovements in’
developing policies and procedures to establish very robust ongoing and systematic
evaluation, planning and resource allocation processes. The integration of program and
services review, outcome assessments, institutional planning and resource allocation is
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evident. The College has reached the level of Continuous Quality Improvement for student .
learning outcomes, program review, and institutional planning.

The College makes a commendable effort to set and monitor on regular bases: measurable
goals related to enrollment, attendance, performance, student retention, graduation,
placement and services provided.

The areas that need further improvements are the college-wide dialogue, communication and
participation around processes regarding improvement of institutional effectiveness,
integrated planning, resource allocation, implementation and reevaluation. In addition, in
order to assure the effectiveness and enable systematic review for appropriate modifications
and continues improvement in student learning and support service areas each activity area
needs to formulate and assess learning outcomes related to their activities in order to focus on
improvements that can be achieved by each service area.

The College meets this Standard.
Recommendation

Recommendation 2: In order to further improve the programs and services, the College
should continue to formalize and document processes relating to college wide
communication and participation around institutional effectiveness. This includes providing
additional information to the general student body on the roles, capacity, and
accomplishments of the Student Advisory Commiittee. (LB.4;1B.5; LB.7; ILB.3.b; IV.A.2.3;
IV.A.3)

24



STANDARD IT - STUDENT LEARNING PROGRAMS AND SERVICES
Standard ITA — Instructional Programs

General Observations

The College has made considerable progress since its last accreditation visit. The team found
evidence in Minutes of a Dean of Academic Affairs meeting that participation in the ACCJC
accreditation process has helped the college shift toward a more student-centered. culture that
engages faculty in curriculum development, program review, and decision making. The
Senior Director of Academic Affairs is quoted as saying, “We have come so far in six years.
The growth is incredible — new committees, flow of set-ups, Governing Board, etc. We are
moving along better than we ever have. We still have improvements to make, but we are
planning for them.” The College appears poised to grow and develop in ways that will serve
students even more effectively and encourage greater involvement of College employees n
decision making processes. , . ;

- Generally speaking, the Self Evaluation Report is well organized. The necessary components

of a descriptive summary, self-evaluation, actionable improvement plans, and lists of
supporting documents are present. The content of the report, however, is underdeveloped and
missing sufficient examples of evidence and.explanation, such.as those mentioned in the
previous section of this report. Overall, it is clear that the institution is attempting to address
the Standards and sub-standards; however, the integration of assessment and program review

. needs to be strengthened as does the assessment of SLO’s and PLO’s.

Actionable improvement plans for Standard II.A are outlined in the Self Evaluation Report.
Some aspects of the plan have already been implemented, and completion dates for all items
are in 2013-2014.

e Evaluation and revision of the program review process to more fully utilize
institutional research to identify student learning needs, assessment of achievement,
and utilization of assessment results as the basis for continuous improvement of
programs (2014).

e Evaluation and revision of program review to be conducted every other year as
opposed to every three years (2013).

e College-wide task force to revise Technology Plan to align with Strategic Plan and
Education Master Plan (2014).

¢ Training plan for faculty so Technology Plan can be implemented (2014).

e Establishment of Equity team to create a plan to guide course development, provision
of services to diverse students, and development of more inclusive campus culture
(2014).

e Task Force for Civic and Community Engagement will publish white paper to
improve preparation of students to participate fully in their communities (2013).

e Articulation of process for program discontinuance as part of Program Review
guidelines (2013). '

o Articulation of process for new programs as part of Program Review guidelines
(2013).
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Because Carrington College California (CCC) is comprised of nine distinct sites, across vast
geographical distances, it functions similarly to a multi-college district in which numerous
services are centralized at the Home Office. While this model of centralization may be the
most efficient way to provide college-wide services, it appears to be leaving a gap in “boots
on the ground” leadership at specific campuses; and with faculty support in particular. There
is some concern regarding faculty longevity within the institution. Many “lead faculty”
positions are listed as TBD across all campuses.

An example of the impact to site-specific leadership is the following. In response to
Recommendation 3, a position called the Dean of Institutional Effectiveness and Assessment
was created and housed at the Home Office in Sacramento. The position was filled by an
individual, who in earlier documents appeared to serve as the Chair of the SLO Committee
(Program Area, Education). According to meeting Minutes, the most recent meeting of the
SLO Committee was March 2012. Prior to that meeting the only previous meeting Minutes
refer to November 2011. At the time of the March 2012 meeting, the individual was the chair
of the committée. One can surmise that the change in the employee’s position to dean left a
vacancy in the leadership of the SLO Committee and thus, the committee ceased to meet.
This assumption is supported in the Self Evaluation Report which makes reference to the
SLO Committee needing to be “reconstituted.” This is an example of the ways in which the
turnover of campus-specific leadership may hinder the overall work of the College in
assessment and program review.

Though there appears to be a great deal of transition in the positions held by various
individuals within the College, site leadership is well-maintained and a core team of
managers and faculty continue to meet the overall needs of the College. It is common for
faculty members to become managers in the College, providing increased longevity, stability
and institutional memory. For example, in one case, an individual who had previously been a
faculty member in the Dental Assisting program is now a Dean of Allied Health at the Home
Office. :

- Findings and Evidence

The mission of the institution, which is focused on “programs of study, which include
general studies and professional preparation in career-focused majors,” is evident in CCC’s
22 vocationally related Associate of Science Degrees and 13 Certificates of Achievement. At
the time of the Self Evaluation Report, all general education courses were offered in an
online format with 263 students enrolled online across 10 programs. The College was asked
to submit a Special Report to respond to concerns regarding its online educational programs
and did so in May 2012. In conducting the Self Evaluation, the College has demonstrated a
commitment to improving services for students in the online environment. One way it has
done so is by instituting 24/7 online tutoring services. It has written an Online Program
Review Handbook to provide professional development support for online faculty, increase
academic advising for online students, develop a Critical Thinking course (COL205),
restructure its course sequencing model, specifically in math, and increase its online library
holdings. The shells for online courses are standardized in nature, promoting ease n
navigation. Links for tutorial support, lectures, assignments, and library resources are clear.
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Faculty lectures and supporting documents are of a profess1onal quahty In the case of the
SOC 101 course, the lecture and Wntmg as51gnments were ngorous and thoughtful The
| efforts of the Colleoe are credrtable in 1ts response to the Commrssmns concems o

The College studled the effectlveness of 1ntervent10ns des1gned to 11nprove the onhne
program, and student reténtion data indicated that none of the interventions miade a
significant difference in student retention, which remained at approxirately 30%. The
College is to be applauded for moving to suspend all online associate degree programs
effective January 2013. The College will continue to offer 19 general education courses
online, but studetits who enroll in those classes will also take onsite classes! The College '
plans to survey students and faculty to determine intérest in a ‘hybrid degree 1 program, and if
there 1s sufﬁc1ent 1nterest a p1lot Thybrid program W1ll belaunched. (ILA)

The 1nst1tut1on ensures that'its offenngs 1nclud1ng DE offermgs fit the stated mission of the
1nst1tut10n as pnnted in the catalo g. The College recently changed its name and redefined its
m1ss1on to include liber al stud1es busmess and advancmg technolo gies. _The overarchlng
mission of the College is to prov1de learmng opportun1t1es through postsecondary programs
of study that 1ntegrate liberal studles and general educatron Wlth professmnal preparatlon in
‘career-focused maJ ors. (II A. l) '

The College makes an effort to align student learning needs with Student Success Center
support resources, Student utilization of Success Center support services is tracked and
monitored closely, and the College makes adjustments and changes to serv1ces as necessary,
for example enhancmg llbrary holdlngs ‘The College recogmzes the need to ut1l1ze '
1nst1tut10nal research in 1dent1fy1ng student learning needs and’ has 1ncluded th1s in the
Instltutlonal Master Plan to address Standards ‘The College created a ‘Critical Thmkmg

( Course (COLlOS) to assist students in their prepara’uon of onhne courses; however although
" student safisfaction with COL105 was high, skills acquired in the six-week course did not
increase retention in subsequent online classes. Professional Advisory Committees were
noted, indicating the institution’s identification of and responsrveness to the needs of its
community. (ILA.1.a)

The College offers techmcal degrees and certificates whlch mclude hands on learnrng

Medical Ass1st1ng students the opportumty to practice taking patrent vitals, while other lab
classrooms allow Pharmacy Technician students to practice filling subscriptions.
Veterinarian Technlcran classrooms contain live animals and have full-time Doctors of
Veterinarian Medicine on site. Lecture/lab classrooms are well-equipped W1th technology,
and relevant equrpment and materlals to promote student learmng (LA. l b) '

The institution conducts Learnlng Studies into Student Learning Outcomes in areas identified
by the College Program teviews in General Education identified a numbet of gaps in the
General Education program, specifically in the area of writing. The findings of the Learning
Studies have been shared with faculty, but no changes to the curriculum have been made.
Learning support for students has been enhanced, however. Library hold1ngs have increased
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(340,000 augmentation in 2010 and 2011) and student progress is tracked at Student Success
Centers, where managers are able to identify at-risk students through weekly progress
updates and provide academic coaching immediately if necessary. The College has also
launched an online critical thinking course, COL105, to assist in bridging gaps in student
preparedness and taking college classes — especially in the online environment. Students have
access to online learning support services, such as Tutor.com, the HUB resource center,
Career Services, and eBooks. The College has established 5 Institutional Student Learning
Outcomes and evidence of assessment of these learning outcomes, and faculty dialogue about

their assessment, are evident. Evidence also supports the mapping of course SLO’s and
ISLO’s. (ILLA.1.c)

Program Directors, who are subject matter experts, and teaching or non-teaching faculty,
develop student learning outcomes in consultation with other faculty in their area of study.
Faculty members assess student learning outcomes at the end of each course, inputting SLO
data into an electronic data management system. Course data and strategies for improvement
are discussed at faculty meetings. Campus managers monitor attendance. Student
achievement, course completion rates, grade point averages, and graduation rates are -
monitored annually. (IL.A.2.a) :

The institution relies on the expertise of Program Directors (teaching and/or non-teaching
faculty), in consultation with other faculty, to develop student learning outcomes for courses,
certificates and degrees and assessments at the end of each course. (I1.A.2.b)

Instruction is rigorous and appropriate to the character of the programs offered. Many
programs prepare students to pass external examinations. (IL.A.2.c)

According to the Self Evaluation Report, the College held a dialogue about students’ learning
needs and possible pedagogical innovations appropriate to the student population. Student
demographic data indicates that students are frequently first-generation college students who
lack academic preparation and are not familiar with online learning. Faculty professional
development has also focused on student success strategies. Full-time faculty are required to
complete three Max Knowledge courses per year in order to increase effectiveness in
meeting the needs of diverse adult learners. Newly hired online faculty must complete a four
week course before they are permitted to teach. (IL.A.2.d)

Program Review is conducted across programs and sites, and it will be conducted every two
years instead of every three years in order to give the College an opportunity to remain
current and serve students effectively. The College has a systematic and established program
review process in place led by Program Directors (PD’s) who meet with faculty initially in
order to “launch” the process. Faculty are provided with “data packages” consisting of
success, retention, SLO assessment data, and placement data. The faculty are given time to
review the data and then surveyed based on their perceptions. An example of a question on
the survey for an online Business course was: “Do the courses reflect student learning
outcomes?” The faculty responses are synthesized by the PD’s with samples of direct
quotations interspersed within the document. The program review process has, as part of its
components, a means by which ideas are either forwarded to the Executive Council for
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conmderatron (Global Recommendatrons) or to the campus to develop a Contmuous
Improvement Plan (CIP) (II A. 2 e)

There is a Pro gram Revrew template for all programs Executlve summaries of pro gram _

’ "rewews across technrcal d1301plmes indicate ongoing, systematlc evaluatron and plannmg
Program Revrews 1nc1uded disciissions about student performance pro gress through
curncula and pass rates on profess1onal exams. Recommendatrons coming out of the C
pro gram review process ‘g0 through college or campus fundmg activitiés. One of the concerns
with the overall program review process is that the program review documents contain a
summary of survey data, but do not contain any direct data. Integration between SLO
assessment and program review could be strengthened Though assessment of SLO’s exists,
it is not 1ncorporated into the program review document The “data packages” teferred to in
the description of the process were not evident i m the supportmg documients, though isolated
elements of the packages such'as SLO reports Were present for some courses Also a
recurring theme within the faculty comments was that there'is a delay in rece1v1ng feedback
on ideas or requests wh1ch are sent to the Executwe Counc1l (II A 2. f) '

Student learning is monitored, measured and evaluated at course, program, and institutional
levels. Project Syllabratlon was a project 1mplemented in 2012 to standardize curriculum and
assessment within programs across campuses Standard1zat10n of assessment instruments
continues to bé a focus of the pro gram Teview process. ‘The team found that the College has
achieved the Continuous Quahty Improvement level for' SLO:. (LA2.8)

. The team found ev1dence that the College awards credlt accordmg to criteria clearly stated in
the College catalog. Student learniing is evaltiated in a number of ways and students are
apprised of their progress on a regular basis. One semester unit of credit is awarded for each
15 hours of lecture, 30 hours of apphcatlons or 45 hours of laboratory or practrcum (chmcal
fieldwork, or externshrp eXperience) completed (IL A 2 h) -

The team found evrdence that the College awards degrees and certificates based on student
completlon of course and program requrrements stated 1 in the. course catalo g (ILA.2.1)

The College has a clearly stated philosophy with regard to General Educat1on and that

philosophy is outlined in the College catalog. Institutional SLOs and GE SLOs are closely
~ aligned. (ILA.3)

Students are exposed to five areas of general education: Communication, Social and -
Behavioral Science, Human1t1es and Natural or Physrcal Scrence The College spec1ﬁes
general education courses requlred for each pro gram. ‘Institutional Student Learmng
Outcomes are assessed in all vocational and general educatron courses (II A 3 a)

The following Institutional Learning Outcomes are assessed and mapped with course SLO’s:
1. Critical Thinking

2. Information Management and Technical Literacy
3. Personal and Professional Development
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4. 'Communication
5. Respect and Responsibility

The College serves students who often are underprepared for college, and especially the
online learning environment. In order to provide the foundational experiences necessary for
success, first-term students are required to take a critical thinking course, COL105, which
covers learning-to-learn, self-motivation, and self-esteem. CDV198 in all programs helps
prepare students to write resumes, interview for jobs, and search for jobs. (ILA.3.b)

Many of the College’s programs encourage student involvement in the community.
Examples include volunteering to feed the homeless, volunteering at Blood Source, and
attending city government meetings. (IL.A.3.c)

Students earning associate in science degrees complete at least 60 units that include general
education courses in addition to courses in their major. Each program is clearly defined in the
College catalog. (IL.A.4)

Students are required to complete externships in their field of study. Placements include
positions in medical offices, hospitals, pharmacies, animal hospitals and the like. Students are
prepared to pass licensure exams and these exam pass rates are a part of programmatic
accreditation reviews. (IL.A.5) '

The College provides clear, accurate information about courses, programs, and services. The
College catalog contains course descriptions, programs of study, and various policies relating
to transfer and graduation. The College has developed a standard syllabus template in an
effort to formalize expectations for the information contained therein. All syllabi contain
instructor contact information, course descriptions, textbooks, course schedules, SLO’s and
grading policies. Tuition costs are published on the website by program as well as the
expected length of each program. (IL.A.6)

Requirements for all courses and programs are described in the course catalog. The Dean of
Academic Affairs makes the final determination about whether to grant transfer credit for
courses completed at another institution. Students are informed that courses at Carrington
College California are considered terminal. No representation is made concerning the -
transferability of any credits to any baccalaureate institution. (IL.A.6.2)

When programs are eliminated or changed, students are given information and support
~ necessary for success. Entire programs are not eliminated until all students in particular
programs have had an opportunity to complete the program. (IL.A.6.b)

Information published in the College catalog and other publications is clear, accurate, and
current. When changes are made to any policy, practice, or College requirement, a Catalog

Addendum is published to update information. (ILA.6.c)

The team found evidence that the Governing Board of Carrington College California has
adopted policies on academic freedom and responsibility. (IL.7)
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The team found evidence that all course curriculum and instruction is based on 'clearly stated
objectives and expected student learmng outcomes estabhshed at the course and program

level (II A 7. a)

Policies pertammg to student expectauons and academic drshonesty ex1st and are pubhshed
in the College catalog and on the web31te (II A 7 b) ’

Ethical and professional codes of conduct are clearly outhned in the College catalo -4

Employee Handbook and Student Handbook. (ILA.7.¢)"

Carrington College California does not offer curricula in for'e1'gn Tocations. (ILA.8)

The College has made considerable efforts to respond to the concerns of the Commission in regards
to the quality of its online instruction, assessment of Student Learning Outcomes and program
review. As a'résult of successfully obtamrng ACCIC accredltatlon the institution has substantlally
1ncreased its 1dent1ﬁcat10n and assessment of student learmng outeores. Also, plannmg practices in
regards to programs, resource ‘allocation, and faciilty development have become more participatory
and inclusive of all stakeholders. The recognition of what it means to bé a cifizen could be
strengthened by 1nfus1ng ethical and 01tlzenry, effectlve mterpersonal skrlls and cultural diversity

' and sens1t1v1ty 1nto the currlculum .

The Col_‘l‘ege_do'es r‘iot':fully m‘e‘_et th1sStandard o
Recomn'ilendatfions
Recommendation 3: In order to fully meet the Standard, the College should take action to

address the gap in student performance in writing as evidenced in the General Education
Learnmg Studles conducted in 2009 and 2011 (LA.1. c)

'Recommendatron 4: In order to further i 1mprove the College should consolidate the'

integrated program review and assessment’ processes in a single’ document the | program
review document. Additionally formalizing and clearly delineating processes and furictional
respon31b1ht1es including the role of faculty and staff in making decisions, will further -
improve operations, 1nc1ud1ng the ptocess through wh1oh curticilum is developed proposed,
reviewed, and rev1sed (II A 2 f III A 5 IV. A 2 IV A 2.; IV A 2. b)

Recommendation 5: In order to further improve, the College should 1nfuse ethical citizenry,

effective interpersonal sk1lls and cultural diversity and’ sen31t1v1ty 1nto the cumculum
(II.A.3.¢) '
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Standard IIB — Student Support Services
General Observations |

Carrington College California has worked diligently to meet the Accreditation Standards.
The ability to adapt to the needs of the students as individuals is a hallmark in the delivery of
services to support student learning. Specific programs exist such as the Student Success
Center at each campus to assure that students have the resources they need to successfully
complete their program of study. The concept of student-centered learning abounds in the
College system and results in faculty and staff committed to doing whatever is possible to
meet student needs. Students have a sense of confidence because they know their instructors
are working to help them succeed. There is a very positive feeling that is exhibited on all of
the campuses that students and faculty are satisfied working together to achieve results.

The review and improvement of the delivery of services to students is an important
component of institutional effectiveness. This was evident to the team in the Self Evaluation
‘Report, the evidence reviewed, and the campus visits.

Findings and Evidence

Carrington College is a private, for-profit institution. The data indicates a relatively diverse
student body in terms of ethnicity, with a high percentage of female students. Ethnic/gender
information about distance education students was not available. Fewer than 100 students are
taking general education classes on line. The number of students enrolled in distance
education classes has been dropping, as online paraprofessional programs are being phased
out. A report was received that indicated that apporxinamtely 380 students are in distance
education programs related to paraprofessional careers. All online programs will be
terminated within a year to eighteen months. Therefore, most demographic information is
provided for the specific programs in which students are enrolled on campus in combination
with general education online courses. ’

The majority of online students have access to on campus support services because they are
dually enrolled in on campus and online classes. These include availability of tutoring (online

and in person), the Student Success Centers, career services, and assistance with financial
aid. (IL.B)

The team reported consistency of student support services among each of the campuses.
Services are targeted toward helping students succeed in their program of study. These
efforts include providing tutoring, access to learning resources, and specific personal support
services designed to help the students overcome whatever obstacles may interfere with
successful completion of the program.

Career Services is a key department at each campus, assisting with externships, job seeking
skills, resume writing, mock interviews, and other activities intended to assist students to
successfully find employment. During the evaluation team visit, both students and staff were
positive about the program and the level of responsiveness to student needs.
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There are few students with maJ or disabilities at the College. The College will help facilitate
accommodations for students, but is not obligated to provide services such ‘as interpreters for
students with hearing impairments. Student handbooks provide information on where
students tan'seék assistance for disabilities. Team members observed students at campuses

: Wlth dlsabrhtles Whose accommodat10n needs were bemg met.

The sites-are accessrble with Braille on'room- numbers elevators, ramps and wide hallways.
Classrooms ‘were not crowded and alsles were wide.

Orientation and support structures are built into the distance education courses, including
tutorials on how to navigate the System, complete assignments, communicate with the
instructor, and utilize resources. Onlirie tutoring is avarlable The Student Success Center
staff provides support and encouragement

During a group meeting, some students expressed discomfort with the level of support
provided for some distance education classes. This response was quite’different from their
comments about their classroom instructors, who uniformly were highly praised for their
teaching skills, curricula, and interest in their students. They stated that they go ‘to Carrington
for “hands on” education, and are not always comfortable in a format that does not allow
immediate response: from their instructor. Othér students 'seemed comfottable with the
distance education courses’ and thelevel of support received. As noted above, Carrington
Collegé hias recogmzed the differing learning styles of théir students andis phasmg out many
of their onlme pro grams (II B 1)

Carrmgto'n College meets accredltatron’ standards for required information in their catalog
and in their student handbooks. The catalo gis available both electronically and in hard copy.
The catalog is updated ‘on a monthly’ ‘basis. Studets also afe notified in writing if there are
any major changes to their programs. Students normally have one year catalog rights. The-
information is consistent between documents, and student materials mirrof each other from
campus to campus. Information about faculty/student 1nteract10n is prov1ded in mult1ple

forrnats (IL.B2; IL. B 2.a)""

Policies regarding admissions, fees, refunds, transfer of credit, grades, academic progress,
withdrawals, absences, internet/online usage, privacy, Title IX, non-discrimination, drug
screening, crime, and other student oriented policies were found in the catalog. The College
catalog contains an academic freedom statement. Although the catalog does list the contact
information for ACCJC and other regulatory agencies contact information, it does not
indicate in the grievance/complaints section of the catalog g ‘how and where to file complaints
to the ACCJC and other regulatory agencies. However, the contact 1nformat10n is detalled in
the student handbooks. (IL.B.2.b; I1.B.2.c) ‘

There is extensive information about financial aid policies and procedures in the catalog,
online, and in student handbooks. Costs for each program are specified. There is considerable
variation in the cost for each program, possibly dependent on length, staffing, and facility



requirements. Policies were consistent whether being offered via distance education or in
person.

During interviews, students reported that the information in the catalog, student handbooks,
and other materials is accurate and consistent with their experience with faculty and staff.
They stated that all financial, attendance and other student requirements are explained
clearly. In particular, they noted that financial aid staff attempt to find all possible resources
for them, and have assisted family members who are not Carrington College California
students with their financial aid applications. Student satisfaction surveys describe an overall
high level of satisfaction with student service programs and the information provided to
them. (IL.B. 2.a through d)

Carrington College identifies the core learning support needs of their attendees, including the
Success Centers, ASPIRE program, financial aid, and others. The ASPIRE program is an
assistance program for both the student and the student’s family. A toll free phone number is
used to connect with a professional by phone so that the student or family member can talk
about any issue that is affecting their daily life and/or academic performance. These services
are prepaid and made available through DeVry Inc., and are free for the student and their
family members to use. The ASPIRE Student Assistance Program works with the student or
family member to find a solution that meets their specific needs. The team observed at least
100 student contacts to the ASPIRE program each quarter. (IL.B.3)

Access is equitable, regardless of service delivery method. Carrington College California is

committed to a high degree of personalized service. (ILB.3.2)

Tn terms of “intellectual, aesthetic, and personal development,” student involvement at the

campuses is targeted towards community service and activities related to the students’
majors. A number of civic activities related to health care were listed in the Self Evaluation.
Evidence was provided about student involvement variety of community activities, such as
dental clinics and blood drives. Fliers about various career related events were provided, and
there are family oriented celebrations during holiday periods. The tram observed interaction
between classes, including group activities and team teaching. During interviews, students
volunteered other activities, such as visits to each other’s programs.

Minutes of the Student Advisory Committee indicated that not all sites are always
represented at meetings. During interviews with students, their familiarity with the Student
Advisory Council was limited. There is regular turnover of the representatives, due to the
short duration of the programs. This requires regular and frequent training by both staff and
mentor students. Representatives are nominated and selected by the faculty members.
Students also may volunteer to serve on the committee. There are two representatives from
each site and meetings are held at least quarterly. During interviews, students were uncertain
about what questions, complaints, or requests should be directed to the Student Advisory
Comumittee, faculty, or other support staff. Students perceive their faculty members,
particularly the program directors, as their advocates and the first source of contact. (I.B.3.b)
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Academic advising is provided by instructors, program directors, and the dean of education
or executive director. The programs have specific courses already delineated, so once -
students are admitted, the focus is on academic progress and career planmng/placement
Students were compllmentary regardmg both online and i 1n-person tutorrng services provided.
The open door pohcy of the programs is much apprecrated The ASPIRE program is readlly
avarlable via telephone ‘Tn'this case, students understood that the issues ‘that would be of
concern to them aré llkely to be pnvate and/or mvolve support needs that would ot be
available through Carnngton College Cal1forn1a such z as’ housmg 1ssues emot1onal or
substance abuse problems or child care o

[

Career advising and placement activities are a high priority for the Collége. Program '

‘ requrrements include mock interviews for students so that they will be more competitive

when entermg the work place. Advrsory cominittees for drfferent pro grarns are promrnently
posted in hallways and adv1sory commlttee members appear to be valued for their ablllty to
provrde input for students, programs and for networklng Career Center employees actlvely
seek externsh1p 31tes for the students and assrst W1th Job placement

Dunng 1nterv1ews several students noted' ‘that they apprecrate the mentonng approach that is
1ncorporated in both academic’ and nion-academic | programs Senior students’ are encouraged
to provide tutoring; 1nformatlon and rnot1vat10n to newer students (II B 3 c) '

Several fliers were provided in the ev1dence about drversrty related act1v1t1es Examples
included field trips to'traditional Ch1nese medrcme shops and’ personal prOJ jects about
students’ own ethnicity. A recent trip to a museum dedicated to the history of medications
was mentioned. Several students gave examples of other types of diversity related subjects
that are addressed in the class, On'an 1nterpersonal level, students emphasrzed that they felt

that there i is h1gh degree of acceptance of drverse student backgrounds 1n therr classes.
(ILB: 3 d)

The College recently dlscontmued the use of an assessment exam called the’ 'CPAT, and
rnoved to using the Wonderlic. The Wonderlic measures both Enghsh and math skills, as
well as'cognitive potential. The College is satisfied with the assessment ‘which takes less”

~ time than the previous exam. Students also may use SAT scores, high school transcripts, or

other college transcripts for admlssmn The minimum Wonderlic score varies by program,
with more difficult programs requlrmg hrgher scores. The Wonderhc is used w1dely m
31m11ar colleges and for prlvate industry. Evaluatlon of placcment procedures and 1nstruments
occurs on a regular basrs (ILB3.¢e)

Camngton College maintains student records in accordance with the Fam1ly Education
Rights and Prrvacy Act of 1974 (FERPA) Transcrrpts and student records are mamtarned
according to common standards. Hard copy 1nformatlon iskept locked securely in vaults.
Student records are maintained’ electronlcally using the’ Campus U management information
system. Other documents are scanned electromcally using ImageNow software (II B.3.9)

The processes and schedule for student service reviews are appropriate. Student services
program reviews and SLO documents were posted online. The College has moved to
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completion of program reviews every two years, instead of three, as in the past. Examples of
how student services were modified were shown in the reviews. One example was the
incorporation of more practice interviews at both the Career Centers and in classes. Team
interviews with the Dean of Institutional Effectiveness and campus staff indicated that
assessment of student services SLOs are a combination of qualitative and quantitative
analysis. The Dean indicated that he is searching for additional mechanisms to analyze how
student services programs directly affect their success. (IL.B.4)

Conclusion

The College demonstrates its commitment to student success through extensive support
services such as tutoring, Student Success Centers, and programs to help resolve issues and
problems that occur outside of the College realm. The success of students in their program of
study is at the heart of all services made available to students. The students expressed belief
that they had a better chance of succeeding because of the environment the College creates
through the support of faculty, program directors, and staff.

The College is to be commended for the provision of the ASPIRE program, which provides
their students with a level of support that otherwise would be difficult to achieve in an
institution with widely distributed and small sites. Students are provided access to -
information and counseling that would be difficult for them to obtain elsewhere, and in many
cases, could be quite expensive. The college should provide students information on how and
where to file a complaint with the ACCJC in the grievance/complaints section of the catalog.

The Cdllege meets this Standérd.
Recommendations

Recommendation 2: In order to further improve the programs and services, the College
should continue to formalize and document processes relating to college wide
communication and participation around institutional effectiveness. This includes providing
additional information to the general student body on the roles, capacity, and
accomplishments of the Student Advisory Committee. (1.B.4; LB.5; 1.B.7;I1.B.3.b; IV.A.2.a;
IV.A3) '

Recommendation 6: In order to further improve, the College should indicate in the
grievance/complaint section of the catalog how complaints could be made to ACCIC and
other regulatory agencies. (IL.B.2.c)
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Standard IIC - Library and Learning Support Services
General O‘bser‘va'tﬁions } |

The Self Evaluatlon Report 1s 1ack1ng in quantltatlve descnptlon and qualitative analys1s of
11brary and learmng resources. Terrmnolo gy can be confusing, especially with regard to the
role of personnel. There is an avoidance of the term “librarian,” except within the context of
the Ask-a-Librarian online chat reference service. However, there is evidence that the
College provides sufficient quality library and learning support services for its students.

Findings 'and Eyidence

Each campus has a Student Success Manager who prov1des training and ass1stance to
 students in uSe of l1brary and learnmg resources maintains and develops the hbrary ,
collection, and conducts outreach to program d1rectorst and faculty The Director of Library
Services is the only Student Success Manager credentialed as a librarian with a Master of
Library and Information Studies, and as such provides tra1n1ng and guldance to the campus
Student Success Managers

Students have access to an excellent core collection of full-text general and d1sc1pl1ne—
specific (e. g nursmg, dentlstry, sports medicine, psycholo gy, vocatlonal etc.) databases,
including a Points of View database that supports general educatlon (GE) students The
College has purchased a core GE book collection and a core nursing and medical book
collection for each campus. The College is exploring collaboration with Devry University on

acquisition of an electronic book resource to support GE and drsclphne coursework. (IL.C;
I.C.1)

The library has a collection development and maintenance policy that identifies spe01ﬁc
criteria for selection and’ weeding of materials, as well as a process for collection assessment
and evaluation. Program directors and faculty are consulted” regardrng l1brary purchases and
collection assessment 1n the1r d1sc1pl1ne areas. (IL.C. L. a)

The Student Success Managers prov1de onsite information competency instruction through
library orientations and individual assistance. The non-librarian Student Success Managers
receive ongoing training (including onsite visits) and guidance in teaching information .
competency skills from the Director of lerary Services. The College also part1c1pates In an
online Ask-a-Librarian chat reference service. The service is provided in cooperation with
libraries in the DeVry educational community with only credentialed librarians contributing.
In addition to chat reference assistance, the Student Success Centers provide a hybrid model
of onsite information competency instruction and assistance to online general education
students, Who are also enrolled in face-to-face programs. (I1.C.1.b)

Each campus library is open five days a week with varying schedules of at least 40 hours per
week. Database collections are available to all students remotely via secured lo gin. The

~ online library catalog (nMagic) was temporarily unavailable during the site visit following
technical changes involved in a recent upgrade. In addition to library resources, the Student
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Success Centers provide a range of support services, including tutors, computers, study
tables, educational software, printers and copiers. Online students also have access to
Tutor.com, an online tutorial program. (II.C.1.c)

Students are required to present student identification cards and complete a book checkout
card in order to borrow library materials. Library staff monitors the collection during open
hours. All library holdings are cataloged in the InMagic integrated library system and
assigned call numbers for the shelves. (IL.C.1.d)

In coordination with DeVry University, the College has contracted with Ask-a-Librarian for
provision of online chat reference services and EbscoHost databases. The Director of Library
Services regularly monitors usage and session activity on both systems. (IL.C.1.e)

The Library completed program review in 2008 and 2011. The 2008 program review

contains evidence of identification of information competency outcomes that are aligned with
critical thinking and information literacy institutional outcomes, assessment methods,
analysis of assessment results and use of results. The Director of Library Services and
Student Success Managers are currently engaged in program review of the library and
learning resources under the new Student Success Center configuration. (I1.C.2)

Conclusion

The Library and Program Directors should be commended for working together to explore
strategies that ensure that all students achieve institutional information competency
outcomes. In an expanding project, fully implemented at one campus, the Library and
Program Directors identify a course in each certificate and degree program for which a
substantial research paper is assigned. In collaboration with the instructional faculty, the
Library provides formalized information competency instruction in support of the research
assignment. : ' ‘

The College does not meet this Standard.

\

Recommendations

Recommendation 7: In order to fully meet the Standard and to provide appropriate services,
the College should restore full access to the online library catalog. (IL.C.1.c; I1.C.1.d)
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STANDARD III RESOURCES _
Standard IIIA Human Resources

General Observations

The 1nst1tut10n S dlscussmn in its Self Evaluat1on Report of this Standard is very srmrlar to its
responses to the recommendations of the previous evaluation team. Each element is
discussed and several policies and proposed programs are presented as evidence of the
institution’s approach to meeting this Standard. The institution demonstrates a good general
sense of the Commission’s Standard. The Self Evaluation Report has very little specific
evidence, but the evidence provided to the team at the team visit has substantiated the
College’s descriptions of established practices.

Findings | and .Ei'ldence

College pOllCleS and procedures suit: the Standard and the 1ntent10n behind the Standard The
team found the College has set appropriate. standards for faculty qualifications. Faculty
satisfy minimum qualrﬁcatrons for,their subject matter. Those minimum qualifications are
directly related to the mission and they have been updated recently. Instructors who teach all
or part of the courses online go through an orientation to online instruction that includes a-
four-week course on teaching online.

Faculty play a role in the selection of all new faculty, although that role is most often played
through the person of the Program Director (identified in their policies.as a manager, rather
than a faculty member). The faculty hiring. process can be strengthened if the. College ..
policies describe the composition of interview committees, Also, the Minimum Qualifications
Jor-Faculty in Carrington College California (November.2012) has crossed out the position
and minimum qualifications for Librarian. However, the current Director of Library Services,
who coordinates library services for the College, is a credentialed librarian with a Master of
Library and Information Studies from an American Library Association-accredited
institution. (IIL.A.1; IILA.1.2)

The process for evaluating employees and encouraging continuing improvement is based on
an admirable statement of values (built into the acronym TEACH). Evaluations occur on a
regular cycle and “Individual Performance Plans” (IPP) are developed based on each
~evaluation. This system is designed to be transparent and provide the basis for continuous
improvement. A review of IPP’s on file shows that the system is effectively tied to review of
data at the program and institutional level. They are still implementing their SLO tracking
process in a way that will allow for effective course-level SLO evaluation and course level
SLO’s are not explicitly a part of faculty evaluations. Of special interest was evidence of how
faculty are evaluated for their online classes. The online faculty are observed each term and
evaluated according to a form developed specifically for online courses. (III.A.1.b)

The faculty evaluation documents are quite comprehensive and clear, and the college has

developed an admirable Performance Improvement Plan (PIP) strategy for working with
identified deficiencies. While none of these documents include specific references to student
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progress on learning outcomes in the categories for evaluation, a review of actual evaluations
and discussions with faculty and managers provided evidence that effectiveness in producing
appropriate learning outcomes is a key element in evaluations. (II.A.1.c)

The College has a clear and comprehensive code of professional ethics. Code of conduct
training is offered as a part of the routine professional development training and all
employees have taken part in this training. (I1L.A.1.d)

The College has established clear baselines for appropriate Instructor to Student ratios and
they maintain those ratios. The college’s faculty rosters show 93 full-time faculty and 66
part-time, with an additional 92 part-time faculty and one full-time whose entire load is
online. Part time is defined as 20 to 39 hours and thus that faculty also spends significant
time in contact and consultation with managers and full time faculty. The ratio of managers
to faculty is difficult to measure because the Program Directors act as both managers and
faculty. All constituencies report, though, that there is good communication across all levels,
evaluations and observations are done regularly (and frequently) and the feedback is focused
on student success and the quality is good. Students and faculty show high satisfaction with
staff support (students are especially enthusiastic in response to survey questions and in the
open forums, both) and the quality and preparation of the staff. (IIL.A.2)

The College has established a good model for personnel policies and procedures. Evidence of
this is the diversity of the faculty and staff. The Human Resources Committee has been
tasked to review policies and procedures for the College as a whole and ensure uniformity
across the sites. Several documents have been developed to describe these processes,
including the “Employee Process Handbook,” “Interviewing and Selection Resource Guide,”
and “Manager’s Hiring Process Handbook.” Surveys of faculty and staff show that the
policies are equitably and consistently administered and those surveys were confirmed in the
campus visits. (IILA.3)

The College has a new series of ways in which employees can access information about
policies, discuss policies and procedures, and report any concerns anonymously. By making
policies available in hard copy and online and by allowing conversations online and
anonymous reporting by telephone or via website, the College has created the potential for
broad based conversations ensuring fairness in all employment procedures. Usage logs show
that the new media have been accessed with a range of comments, questions and concerns,
demonstrating awareness. (II.A.3.a)

The College maintains personnel records in a secure manner. Those records are all stored and
accessed only at the Home Office. The College adopted an electronic records storage system,
ImageNOW, for all employee files in 2011. For all current employees, records are created at
the employee’s work site on hard copy, those records are then sent to the Home Office where
they are scanned into ImageNOW and then the hard copies are shredded. All records from
2010 until the adoption of ImageNOW are maintained in locked cabinets in the human
resources office; all records prior to 2010 are locked in secure storage. Employees, regardless
of worksite, can request to see their files and they can be provided with copies of documents

40




'in their files; those documents are provrded to employees after they sign a legal release form.
(IILA.3b)

Although there is no evidence offered for conversations about diversity, the IPEDS data
shows that the College has carried out hmng pohcles that' have resulted'in a dlverse staff and
faculty. The College faculty reflects the diversity of the student body, and that is 1mpressrve
(IIL.A.4)

The College emphasrzes diversity in policy statements (such as TEACH values) and has
created a number of resources to allow faculty and staff to report any problems regardmg
d1vers1ty (including “Speaking Up” for anonymous reportlng) Significant resources are -
avarlable in the College s faculty’ development resource, MaxKnowledge (111 A 4.a)

The College tracks data w1th regard to drversrty and they review that data regularly It has

. pohcles in its hiring handbook and in their catalog emphas1z1ng the1r commrtment to equity
and d1vers1ty The College’s surveys and the open forums at the srte v1srt conﬁrmed that
cormmtment (LILA 4. b)

All employees are required to go th’r'ough'tr‘ainln'g‘ in'a numbeér of areas that Should encourage

’ (ﬁrst 60 days) and then 1t is renewed annually Senror managers regularly rev1ew ‘the results
of that trammg (III A. 4. c)

The College has developed an 11npress1ve general proposal for a system of professronal
development All employees are requlred to compléte professronal development activities
every year and those act1v1t1es are carefully tracked. The cor nirtment to staff development in
all areas is evident and impressive. Several employees reported ways the College has
supported education for them well beyond the minimum requiremerits and faculty report a
good general experience with their sessions in MaxKnowledge. Those latter have been useful
1mmed1ately and in different ways (strategies for classroom rnanagement ideas for online
act1v1t1es spe01ﬁc 1deas for effect1ve lectures &g ) The connectrons between that

.........

and faculty are conscrous of the need to make those connect1ons more drrect (III. A 5)

Several good opportumtles for professional development are made available to faculty They
include mentoring through the Excellence in Teaching Academy and classes through the
Center for Excellence in Education. The College’s access to The Leadership Center allows

, employees to partner with people from a number of different krnds of communities (local,
company-wide, ot 1ntemat1onal for 1nstance) to develop professmnal development activities.
Their data show broad part1c1pat10n in these activities, both as part of the requrred tra1n1ng
and as addrtronal development (III A5, a)

The College s in- services (at least two are to be held on each campus every year) provide an

excellent opportunrty for training that responds to clearly identified needs, and for that
training to evolve in response to staff evaluations and local data every year. All of the sites
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have maintained active and appropriate in-service schedules, as evidenced by Minutes they
maintain and faculty and staff attendance is strong. (IILA.5.b)

Planning for human resources is integrated with institutional planning through the actions of
the Executive Council, where the Human Resources Committee is represented by Director of
Human Resources. In describing the integration of Human Resources into institutional
planning the College mentions policies and procedures for selection and evaluation of staff,
and equity and consistency of policies and procedures generally. Those conversations have
been effective at linking human resource planning to student learning, and the evolution of
the Student Success Centers and their staffing is a prime example. (IILA.6)

Conclusion

The College has created policies and processes for which they should be commended. Their
approach to Individual Performance Plans and Personal Improvement Plans can provide clear
paths for consistent quality improvement by employees, whatever their level of achievement.
Their new approach for sharing information about the values of the College and inviting
employees to report concerns has potential for opening more communication on these topics,
and they have several good options for professional development for all employees.

Overall, the basic procedures for good human resource management are in place, but the ties
to learning outcomes are still developing. Some faculty have difficulties inputting data or
building summaries at the course level in eLumens. As a consequence, the data seem good at
the program level (and the gap analysis is yielding solid results at the program level), but
faculty cannot quite close the loop for continuous quality improvement at the course level.
That is an area where they can improve.

For the evaluation of faculty and others directly responsible for student progress toward
achieving stated student learning outcomes, the team suggests that the College should
strengthen the role played by effectiveness in producing learning outcomes by clarifying the
programmatic learning outcomes for student services and by improving the faculty’s ability
to analyze learning outcome data at the course and section levels. ‘

- The College meets this Standard.
Recommendation

Recommendation 4: In order to further improve, the College should consolidate the
integrated program review and assessment processes in a single document, the program
review document. Additionally formalizing and clearly delineating processes and functional
responsibilities, including the role of faculty and staff in making decisions, will further
improve operations, including the process through which curriculum is developed, proposed,
reviewed, and revised. (ILA.2.f; IILA.5; IV.A.2; IV.A.2.a; IV.A.2.b)
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’ Ofﬁce through 1ts plannmg process and through penodlc “

~ Standard ITIB- Physical Resources

General Comments

' il,l.‘“

The College meets the challenge of p10v1d1ng and mamtammg approprrate and safe phys1cal

resources, 1nclud1ng those needed by a vanety of lab-intensive d1s01p11nes at. nme ‘,
mstructlonal locations, Its use of standardlzed classroorn/lab layouts and equrpment 11sts help
in this regard as does the need to meet not only ACCJ C’s accredrtauon standards but those
of discipline-based agenc1es (Comm1ssron on Dental Accredltatron American 8001ety of,
Health System Pharmacists, Commission on Accreditation in Physrcal Therapy Education,
Commission on Accreditation for Respiratory Care, American Veterinary Medical .
Association). The College uses surveys of staff and students, input from advisory boards
program review, and the results of perlod1c operational and safety reviews to determine ,

_ phys1ca1 resource needs As is the case, at many 1nst1tut1ons there has been a recent focus on

.....

measures 1s t1ed to the lease renewal schedule Slgmﬁcant equrpment costs are‘assocrated
W1th the labs requrred for many of the College S: pro grams The Weak econom1c conditions of
the past few years have caused the College to postpone prevrously planned growth

_ ’Findings and Evidence .

The College ensures safe and sufﬁcrent physwal resources ;at 1ts nine campuses and 1ts Home
'alk through” 1nspect10ns of all
fac111t1es The use of standard classroom and lab layouts an Standard1zed Equ1pmentrL1sts
updated as part of program review, enstres that the phys1c , reso,,, rces that are t1ed d1rectly to
instruction meet the College’s standards regardless of location. Industry adv1sory boards find
that labs and equipment are sufficient for student learning, Student surveys indicate overall
sat1sfact1on with classrooms and {aboratories, In the few 1nstances where students have had
concems ‘about adequate space, the concerns have been noted in program. 1ev1ew and in the
College’s Continuous Improvement Plans, and means for 1mprovernent have been put into
place. The visiting team found the College S physrcal resources to be commendable with
bright, clean, well-maintained facilities for students and staff. (IL.B.1)

The College determines physical resource needs through program review through advisory
boards, and through discipline-specific accreditation processes. Facilities and equipment are
maintained by a combination of in-house staff and contracted services. The quality and
effectiveness of physical resources is evaluated through student surveys, through faculty
feedback in meetings and program review, by staff and admrmstratlon through facilities .
walk—throughs and by industry professwnals through advisory boards (1L B. 1.a; IILB. 2)

Assurance that the College s physrcal resources prov1de ar‘cess safety, secunty, ‘and a , ‘
healthy environment is based on a vanety of i mspectlons and is ultrmately the respons1b1hty
of each campus’s Executive Director. Quarterly safety inspection reports are completed at

“each campus. A review of these reports shows that in most cases, any problems are resolved

promptly. However, at a few sites, a number of issues remained unresolved for periods
longer than one year. Each campus has a designated Incident Commander and an
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OSHA/Safety Coordinator. OSHA mock-reviews have been carried out in the past; it is not
clear whether they have been carried out recently at all campuses. Safety training is provided
on a regular basis. A security badge system is in place at all campuses and additional
recommendations are being implemented. (II1.B.1b)

As part of the budget development process, the administration at each campus projects
ongoing expenses and capital expenditures for facility improvement projects. The Operations
and Outcomes Committee reviews facilities needs and makes recommendations to the
Executive Council. Actual expenditures are compared with projections on a monthly basis.
The College has a Facilities Plan that documents existing facilities and describes the
processes in place for facilities assessment and planning. Long-range planning for physical
resources is informed by program review and by institutional research and is incorporated
into the five-year Strategic Plan. (II1.B.2.a; I11.B.2.b)

Conclusion

The College’s physical resources are sufficient to support its programs and services, are well
maintained, and are utilized efficiently. Through program review and other reporting
mechanisms, physical resource needs are identified and addressed in the College’s resource
allocation and strategic planning process. To improve its ability to provide a healthful
learning and working environment, the College should ensure that safety issues are addressed
promptly and that inspection reports are updated accordingly.

The College is commended for supporting student learning through high-quality, welcoming,
and well-maintained facilities.

The College meets this Standard.
Recommendation

None.
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Standard ITIC — Technology Resoutc'es |
General KO‘bserynﬁons '

Technology planmng is 1ntegrated with the institution’s planning process through regularly
scheduled. [program reviews, the Informatlon Technology Comrmttee and the college
Strateg1c Planmng Process The technology is d1str1buted and used effectwely Thereis a
blend of modalities and formats between tradltlonal classroom as well as DE/CE. There isa
hi gh degree of 1ntegrat10n of technolo gy in traditional classrooms in technical support and
communications with students and faculty as well The College is fully supported by
technology.

Findings and Evidence

The Technology Vision Statement for Carrington College California (CCC) encompasses the

, followmg commitments:

ny The technolo grcal 1nfrastructure needed to dehver programs in our vanous del1very
modes, 1nclud1ng ons1te and online,

. ® Thepedagogical design and technology resources needed to enhance students
learning through apphed interactive educational experiences, particularly in technical
areas, whether the student is on a campus or connected remotely,

e . The faculty and student support structures needed to enable faculty and students to
effectively use these resources to achieve curnculum objectives through a variety of
teaching and learning processes,

e The technical support required for both faculty and students in order to overcome
technological barriers to effective teaching and learning,

e The efficient student and faculty access to the resources needed for effective course
preparation and administration and for convenient access to College administrative
and student services. (IIL.C.)

Technology needs and improvements are identified through the regularly scheduled program
review process. In Section 3 of the Program Review Matrix form, which is used for all .
program reviews, faculty and staff review facilities, equipment, and supplies for the
following areas: :

Classrooms — Lecture and Lab
Student Instructional Support
Learning and Database Resources
Lab Equipment and Supplies

Faculty and staff are expected to include data from student end-of-course surveys related to
classrooms, laboratories, library services, and computer services. During the program review
process, new technologies are identified for the discipline and are discussed with the
Information Technology (IT) department to ensure the capacity to support advances in
teaching and learning. (II1.C.1)
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Each program has a Professional Advisory Committee which meets twice a year and
provides assistance in identifying current industry standards and practice and direction for
technology improvements. Regulatory, licensing, and accrediting bodies for these programs.
also identify current practices and requirements for technology.

Examples of technology changes driven by student feedback and the faculty input to program
reviews include: '

e Creating wireless internet access for all campuses as a result of the 2010 and the 2011
student surveys.
o Updating software in Medical Billing and Coding as result of 2010 Program review.

e Increased stations in computer labs as a result of 2008 Tutoring Services Program
Review. '

Technology needs for online programs and services are also identified through the program
review process. (IILC.1)

The College’s Student Portal provides students with a communication tool, as well as current
information about grades, attendance, and their student account. Students can also receive
Alert Messages from faculty and administration electronically.

The CampusVue portal is primarily for faculty and advisors and provides student information
about student academic progress, for example attendance and grades. The College
encourages open door communication and this includes the IT Committee which is a
standing committee of the Executive Council. Faculty and staff are encouraged to bring
technology issues to the Executive Council Open Sessions. (IIL.C.1)

Campus visits by evaluating team members produced positive feedback about support from
the IT Department by faculty, staff, and students. At the end of every term, students complete
a comprehensive course survey that asks several questions about the effectiveuse of
technology. This also occurs for faculty training and workshops. This process is used for
traditional as well as online/hybrid program and course offerings. (IIl.C.1)

The College uses input from program reviews to determine technology needs. Global
recommendations for technology, which would affect all programs, are presented to the
Education Committee for review and approval and then to the Executive Council for
approval. The strategic plan, marketing forecasts, financial forecasts and planning by
executives are also included in the long range decisions. Data and feedback from a number of
sources are reviewed including students, employers, advisory boards, regulatory and
licensing agencies. The IT team is responsible for ensuring that all classrooms meet
curriculum needs, including a review of the technical aspects of the system such as firewalls,
and bandwidth, etc. (II1.C.1.a) '

In addition to the data and statistics provided by CampusVue, CCC has additional reporting
options through Pulse Report, which provides interactive operating data and metrics and
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allows users to mampulate query, and retrreve specific data as needed, including custom

reports. These programs provrde the data and information necessary for communication”

between the IT Department and th culty and staff to ‘ensure efﬁcrencres and effectrveness
" Thisis pnmarrly used for DE/CE courses (III C 1 a) e '

Servers that run the CampusVue are housed in a secure data center with 24/7 security, ‘
redundant powet sources, backup generators and fire suppression systems Se_ryers are ‘
California IT D1rector meets with the data center manager to review performance and
availability. (II1.C.1.a) '

The IT Department has developed “Security Policy Recommendations™ for camipus sites
which include suggestions for physical security of equipment and scftware used by students,
oversight by instructors, software installation, access to keys, and virus protection.” Campus
Backup and Dlsaster Recovery 1ncludes v1rus protectlon UPS and Redundancy

The IT Department has developed the followmg standards

e PC Guidélisies (for desktop and notebook computers mcludmg academlc standards
- and standard operating systems)* -~ Lo
e Network Infrastructure Guidelines’ " o e
. Wireless Access Guidelines ,

The technolo gy structure for online pro gram is provrded by eCollege (Pearson eCollege) n
Denver and is adm1n1stered by DeVry Online Serv1ces Conitracts and support for’ many of
the technolog gy applrcatlons are managed by DeVry Onlme rvrCes w1th CCC academic -
staff. End user security and privacy is addressed through appropriate IT protocols and system
requirements. Training and courses in the use of technology and software, new student,
faculty and employee orientation programs “and a24/7 Help Desk provide assrstance ‘with the
 technology and the systems in place at the College These procedures apply to students and
faculty in trad1t10nal classroom programs as well as DE/CE program (III C 1. a)

On the campus visits, the team found a hlgh level of satisfaction with technology and’
technology support. Students verified an appreciation for the many student services,
particularly 24/7 Help Desk and Tutormg programs Wthh are offered onhne These Were
cited by Students as essentral for the1r success (ILC.1 a) ‘

~ Technology trammg Wthh is tised by a specific program and is specrﬁc to the practrce of the
" profession is the responsrbﬂlty of the Déan of Academ1c Affairs, program directors, and
faculty. These’ 1nd1v1duals are respon31ble for ensuring that tralmng will assist the students in
meetmg identified learnrng outcomes. At the campus Tevel, Executive Directors, Deans,
Program Directors, and faculty assess the need, the schedule, and the dehvery of student and
faculty training. The Student Success Center provides orientation for first'semester students,
as well as application software training for student success. (II1.C.1.b)
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A student portal provides students with online access to important information about the
College, individual students records, account information, etc. Training in the use of this
portal is through a user’s manual and implementation began recently in 2013. Online students
are required to pass and complete a New Student Orientation online course to familiarize
them with the online platform and environment and with completing an assignment online.
This module focuses on student success and retention and is a recent addition to the training
for students. (II1.C.1.b)

'All online students are required to take COL 105 (Critical Thinking) which focuses on
problem solving and research. Online students must also complete CLT 100 (Computer
Literacy) which introduces productivity tools used in online learning. Online faculty are
required to successfully complete the Faculty Development Training Course which provides
information about the standards and expectations of online learning and how to develop
content through the use of the technology. This course also provides experience in the

navigation and use of the online classroom, and use of classroom tools such a posting,
- Gradebook, Doc Sharing, etc. (III.C.1.b)

Staff and administration receive technology training required to fulfill position expectations.
Human Resource provides access to required organizational training. New student, faculty,
“and employee orientation programs, along with a 24/7 Help Desk provide assistance with the
technology and systems in place at the College. (IIL.C.1.b; III.C.1.d)

End of term or course evaluations are provided to all students. The feedback is used to
improve and modify instruction. In addition to this, the IT Department is involved in
providing technical assistance and technical support for the introduction of several
technology initiatives as announced in the March 2012 EdCom Newsletter:

HUB 2.0
- Citrixi Lab
Sim Lab for RN students
Student Vue Portal
CEE Center for Excellent in Education (Max Knowledge)
ETA (Excellence in Teaching Academy) for new faculty, conducted by mentors at
each campus location.
e e-Lumen upgrade which provides capacity for more reports regarding student
learning outcomes
¢ Online Student Mentoring
¢ Online Tutoring

These new initiatives are in the beginning phases of implementation and evaluations are
ongoing. (III.C.1.b)

The training provided to DE/CE students, aside from those training courses which explain
how to use the online classroom platform, is virtually the same. Much of the support services
and the support training for traditional students are offered online so there is a significant
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blend of the two formats and modalities. The IT Help Desk can be ‘accessed via phone or
onhne by all students faculty, and staff regardless of teachmg modahty (III C.1 b)

Faculty and admlmstranon 1ncorporate CampusVue data as well as‘e-Lumen data and’
careﬁllly track studént progress and success. A great déal of personal attention is prov1ded to
individual students'and their progress and this'is one of the goals of these systems —to track
and evaluate and intervene as appropriate. Information is analyzed, along with the student
end of term and end of course evaluations._

Campus Visits by team members confirmed that the technology is apprec1ated and helpful to
staff and students. Faculty at campus visits also expressed appreciation for the promipt service
‘and attentlon faculty received for dlsc1phne specific technology used in 1nstruct1on and the
support recelved When 1t 1s needed (III C.1 b)

Technology training and information provided for students and faculty is determrned
primarily by each campus site and is heavily influenced by the campus class schedules.
Technology training and information is also timed for the introduction of new technology,

' programs or upgrades. This prov1des an appropnate and tlmely check and balance since the
‘campus is so heavily dependent upon technology for the dehvery of actual’ 1nstruct10n as 'well
‘as the miodality and commumcatron of i 1nstruct1on offered (III C 1 b)

Training and communication is prov1ded in a variety of formats In person via campus and
staff meetmgs spec1ahzed tralnmg sessions, online announcements through Carrington
systeni, emails, and written 1nformat10n distributed to all. The IT Department consists of one
manager and five techn1c1ans Who prov1de techn1ca1 on-srte support ona rotatmg ba51s Calls
on campus for technical assistance in the classroom are prioritized and addressed =
immediately since this impacts the delivery of instruction. Delivery of 1nstruct1on is always a
top priority. (IIL.C.1.c)

Data is gathered for the Help Desk function and is then analyzed by the Manager. Reports are
provided to campus management at regular meetings. Individual campus concerns are
addressed directly with the Campus Execiitive Director. The Information Technolo gy
Committee is a standing committee and is a part of'the college strategic planning process.
Technology is a cnt1ca1 component of the program review process. (III C.1.c; IIL.C.1. d)

The Technology Plan was developed and approved by the Executive Commrttee n December
2012, and contains specifications for consistent standards across the organization for
technology equipment, infrastructure, retirement and replacement of technology, and .
equipment and software. Additionally, the plan outlines processes, expectations, and
outcomes for IT and academic collaboration in the implementation of technology to support
student and orgamzat1ona1 needs. The plan has been reviewed and approved by the Executive

Council and is in the process of implementation. A systematlc evaluation has not yet been
completed. (III.C.1.c; IL.C.1.d)

Technology planning is integrated with institutional planni_ng, -through the program review
process, the Information Technology Committee, and the College strategic planning process.
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There are processes and procedures in place for a systematic assessment of the use of
technology resources and using the results of the evaluation for continuous improvement
processes. (II1.C.2) :

The Information Technology Committee meets quarterly and is comprised of members from
across the organization. Updates on status of IT projects are provided, and members are
encouraged to discuss concerns and suggestions for improvement. The IT Manager presents
these ideas to the open session of the Executive Council in an effort to ensure an opportunity
for input. (I11.C.2) :

Because the use of and need for technology is driven by the class schedules at the campus
level, and because the program offerings are heavily dependent upon technology for
implementation — there is an effective check and balance. The needs of DE/CE programs,
students and faculty are integrated into all of these processes and are considered.
Prioritization is based on program needs, the College Strategic Plan, and feasibility. In
addition, projections for campus enrollment, analysis of labor market, and budget
considerations play a role. Final prioritization is done by the Executive Committee. (II1.C.2)

Conclusion

The College meets this Standard by providing quality technology and technology support for
all students, staff and faculty. Planning and resource allocation for technology are integrated
* into College planning overall.

The College meets this Standard.

Recommendation

None.
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Standard IIID — Financial Resources
General Observations

The major changes that have occurred s1nce the prev1ous comprehenswe visit revolve around
ﬁnanmal issues. related to an actual Versus budget shortfall for 201 1-12 with a net loss of
approxunately $21 5 m1lhon The main reasons for the shortfall in planned gross revenue and
profit was that new student enrollments were less than expected in FY12 by approx1mately
40 percent due to changing market conditions, and continued challenges with brand
awareness. The College has worked diligently and collegially to close the gap through budget
reductions of vanable expenses to meet the dechmng student populat1on levels. However
most fixed ¢ expenses could not be reduced. and some adver‘usmg costs were increased to
address dechmng populatlon and awareness of the College s new name, Expenses for
FY2011-12 could not be reduced to a level that kept pace w1th dechmng revenue leadlng toa
significant loss for the year. The College management 1mplemented plans to reduce certain

- fixed expenses but most of these actions would not take effect unt11 FY13. and FY14.
Furthermore the College provided a financial analysis as of January 31, 2013 that listed some
favorable outcomes to the budget results, and evidence of very strong ﬁscal management at
the college level. ‘

Fmdmgs and I‘l)"slfi‘dence R

The budget planning for the 2012-13 fiscal year included an increase in student population
from the period ending June 30, 2012. The College’s effort to improve awareness of the new
college name and enhancement in recruitment practices have resulted in an increase in
student enrollment. A review of the College’s financial documents indicate increases in
revenues, but fall slightly less than budgeted due to lower than planned actual enroilments.
The College provided financial information as of January 31, 2013 indicating that revenue is
coming in at $43.4 million versus the budgeted amount of $43.5 million. The College expects
revenue to continue to increase, but fall slightly behind the budget due to less than planned
new student enrollments. The College has managed its year-to-date 2013 budgeted expenses
in a fiscally responsible manner, and it is meeting budgeted expectations in most areas. The
improvement efforts launched in FY'12 have resulted in continued better than expected
results in bad debt. After assessing the initial financial literacy actions, the College has
adjusted these efforts some for FY'13. Moreover, the ongoing activity in this area appears to
be supporting a continued decline in bad debt.

The capital budget for FY13 is $2.5 million of which only $196,000 has been spent to date.
However, several key projects are currently being launched which will increase the Capex
Investment significantly in Quarter 3 & Quarter 4 of 2013. These projects include a
significant number of computer upgrades and new security systems at two campus locations.
A few other projects such as a campus branding makeover, and planned simulation project
that has been reassessed are currently on hold. The College's operating loss through January
2013 is favorable to budget by $1.2 million. The College expects to continue to exceed
budgeted operating income and to achieve the breakeven point by year end.
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Carrington College and Ownership (DeVry Inc.) have sufficient financial resources and
assets in the form of cash and retained earnings to ensure the College’s current and future
financial solvency and future education improvements. The balance sheet provided for
Carrington Colleges of California for the period ending January 31, 2013 indicates a total of
 retained earnings of $95.6 million and stockholders’ equity of $91.5 million. Retained
earnings is being defined as the percentage of net earnings not paid out as dividends, but
retained by the company to be reinvested in its core business or to pay debt. It is recorded
under shareholders equity on the balance sheet. ’

The College seems to have complied in all material respects and has shown significant
improvement as there has been a decrease of audit findings in the areas of federal student aid
programs. It should be noted that the decrease of findings of federal programs was from eight
for the period ending June 30, 2011 to three for the period ending June 30, 2012. ‘

Sufficient evidence does exist to conclude that the College has the committed resources to
“teach out” the online programs. This includes a commitment by the College to support the
students through to graduation within some very reasonable parameters. The College has the
financial resources to support this “teach out” plan. (IIL.D)

The institution’s mission and goals are the foundation of financial planning and involves the
allocation of resources to support the achievement of the College’s mission and goals
according to the strategic plan. The strategic plan does a good job with goals pointing to the
mission. (II1.D.1) :

Governing Board Agendas and Minutes show that the review of mission and goals is being
done on annual basis.

The Strategic Plan has goals for each campus and the institution overall. The Master Plan
shows additional activities and processes for planning and decision making.

Details in meeting Minutes on such discussions or analysis of decisions and allocations are
described and an unfunded priorities list was provided. Program and service review reports
are one page summaries that connect planning to budget decisions. There are facility,
technology, and equipment plans. The annual Strategic Plan update, goals, and development
planning supports new budget allocations. .

The Governing Board Agenda indicates fiscal planning occurs and the president makes a
presentation of the proposed budget and new strategic plan each spring, where staff can
provide additional input and comments before the final Strategic Plan and Budget are
approved by the Executive Committee and Governing Board. (II1.D.1.a)

Sufficient evidence does exist and is readily available supporting institutional planning.

DeVry Inc. is a publicly traded company required to post its financial results on line on a
quarterly basis. (IILD.1.b; IIL.D.1.d) ‘
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The tearn found evidence that long term ﬁnanc1al resources are sufficient to support student
learmng and to improve 1nst1tut10nal effectlveness Accordmg to DeVry s audited,
‘ consohdated balance sheet 2 asof J anuary 30 2012 there are limited long term l1ab1ht1es and
enough cash and current retamed earmngs to support normal busmess operatron o

The College has no OPEB (Obllgat1ons for Post- Employment Beneﬁts) S1gmﬁcant accruals
have been noted in the balance sheet that prov1des sufficient eviderice that the College '

enforces the PTO (paid time off) policy and recognizés the PTO liability on a mionthly basis.
(III.D.3.d_)_

contract with Kinect to support the DE mformatlon structure. (III D.1. c)

Processes for financial planning and budget development are recorded in the governing board
Minutes. ‘The budget and strategic plan are presented by the pres1dent at each campus. This is
an opportumty for add1t1ona1 d1scuss1on and 1nput Staff has access to the Board Agendas and
Mirutes through the college 1ntranet Also, campus d1rectors prov1de feedback to campus
staff on Board discussions and decisions.

The College 18 usrng a monthly and ﬁscal year-to -date operatmg package to prov1de actual,
budgeted and priof year compansons ‘The College 4lso uses DeVry s Tntérnal Audit (SOX
Assessment) department to’ provide additional audited internal mformatlon for financial
decision-making. The internal audit report for period ending December 31, 2012, and dated
January 7, 2013, has indicated that the overall controls for the College appear to be operating
effectively. The area of Accounts Payable/Purchasmg has’ produced sat1sfactory results for
both FY13 and FY12. Finally the Governing Board uses the financial operating package to
provide insightful comments and guidance. (II1.D.2)

Financial documents, including the independent audit, have a high degree of accuracy and
reflect appropriate allocation and use of financial resources to support student learning
programs and student services. Management seems to have a good understandmg of the
mst1tutlona1 budget and spendmg and can qu1ckly take action to réduce and adjust expenses

as necessary. The ﬁve year key ﬁnan01al matnx provides ev1dence of the College ]
commitment. ' '

The team found evidence that the College has complied in all material respects and has
shown si gmﬁcant nnprovement as apparent in the decrease of outs1de auditors’ ﬁndlngs in
the areas of CCC of Title TV ; pro grarns DeVryisa pubhcly traded’ corporat1on and the aud1t
results are readily avallable to the pubhc Audit ﬁndmgs are communicated and seem to be
resolved in a timely mariner by the various departments responsible for the corrective action
plans. There were no material findings discovered by the auditors; any 1ssues whlch were
uncovered were rectified qulckly (IIL.D.2.a; TIL D.2.b) '

DeVry’s financial reports, as audited by Price Waterhouse Coopers, seem to indicate that
there are enough reserves in the form of cash and retained earnings that the company and the
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College can use in the case of an emergency. All of DeVry’s borrowings and letters of credit
under its $400 million revolving credit facility are through DeVry Inc.

The majority of the revenues are though Title IV programs. Cal Grant eligibility was lost
April 20, 2011. This is a $1.5 million loss annually. There was evidence that the institution
monitors and complies with the 90/10 rule for the years according to the audit report
package. The Carrington Colleges of California 90/10 revenue percentage as of 6/30/12 was
80.63%, for 2011 was 85.28%, and for 2010 was 85.85%.

The institution has sufficient insurance to cover its needs. (IILD.2.c)

Regarding special funds, the College noted that it does not engage in auxiliary activities or
fund raising efforts to support its programs and services; rather it relies on gross tuition
revenue, enrollment fees, and tuition income to fund its operations.

Evidence exists regarding fiscal management and external audlts including financial reviews.
According to DeVry’s Internal Audit Services report overall controls appear to be operating
effectively. There was one medium and one low-ranked SOX Internal Audit observation that
were included in the results. -

The cohort default rates (CDR) for the College are currently below the rate that Would
subject the College to sanctions for having two-year default rates of 25 percent or more for
three consecutive years. The College does not have a three-year CDR of 30 percent or more.
If it did, it would be required to establish a default prevention task force and submit a default
management plan to the Department of Education. The 2-YR CDR for 2007 was 10. 2%,
2008 was 13.6%, 2009 was 16.7%, 2010 was16.7%, 3-YR CDR for 2009 was 25.60%.

The institution has received audit findings over the last three years. There is evidence that the
College has complied in all material respects and has shown significant improvement on the
decrease of outside auditors’ findings in the areas of Title IV programs. (I11.D.2.d)

DeVry and CCC do not incur any bond expenditures. (IILD; IILD.2.e)

- The institution has policies and procedures and monitors financial reports regularly. The
College performs monthly/quarterly meetings to ensure assessments and effective use of
resources. Examples are: campus operations reviews, monthly campus financial call, monthly
call financial review and quarterly Board meetings. (IIL.D.3)

DeVry’s audited financial statements for FY 6/30/12 indicates a total of retained earnings of
$1.49 billion and stockholders’ equity of $1.36 billion. Ownership (DeVry Inc.) has a solid
cash position to maintain financial stability and to meet any financial emergencies and
unforeseen occurrences. (1I1.D.3.a)

The College assesses financial resources with surveys and program reviews,
monthly/quarterly campus meetings, governing board meetings, and campus budget
presentations. Sufficient evidence exists to support planning. The College conducts an annual
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review of the Strategic Plan, program reviews, and the master plan during budget
development. Annual surveys are'used to develop improvement plans. (IIL.D.3.b)’

DeVry Inc. and the CCC have a Success Sharing Retirement plan. On a monthly basis the
, 1nst1tut1on allocates appropnate resources for the payment of habrhtles related to the proﬁt

.....

(ILD3.¢)

Carrington College, a wholly owned subsidiary of DeVry Inc., has no outstanding locally
incurred debt that will affect the ﬁnancral cond1t1on of the mstmmon (1L D.3.e; III D 2 d;
11.D.3.9)

The Govermng Board, with-the assistance of DeVry Inc., contract legal review and real estate
services to manage all contracts in a coordrnated effort (III D 3 g) o

The institution has both an annual internal and external audit. External auditors are reviewing

comphance in the areas of accountrng pract1ces Title IV comphance ‘and 'cash ‘management
procedures on campus Internal Audit performs a complete test of the control activities

" documented and performed by the College i accordande to DeVry s FYl3 ‘Sarbanes- Oxley

404 Compliance plan. Results of the above mentioned audits are evaluated by’ the téspective

owner of each department and a corrective action plan was put in place to ensure that the

College comphes in’"all friatérial respects ‘with all the comphance requ1rements contamed in

’ the aud1t gulde under whlch they are bemg audlted

The campus senior leadersmp and the Executwe Council regularly review the systems and
thereby recommend and 1mplement unprovements (III D 3 h)

The institution ensures that financial decisions are developed from pro gram review results
1nst1tut10nal needs planmng processes and planmng documents (IH D. 4)

Conclusion

Carrington College California demonstrated that it fully meets this Standard. The College
prov1ded ample evidence to review and conclude that financial resources are sufficient to

~ support student learnmg and to improve institutional effectlveness Based on the review of
the ﬁnanc1al reports and the finaricial analy51s that the college management prov1ded the
College is expenencmg ‘overall favorable ﬁnan01al results for the current fiscal year. The"
College is in a strong financial position and uses its resources effectively and according to
regulatory guidelines.

The Collége meets this Staridard.
Recommendation

None.
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STANDARD IV —- LEADERSHIP AND GOVERNANCE
Standard IVA — Decision-Making Roles and Processes

General Observations

As with the earlier parts of the Self Evaluation Report, CCC’s Institutional Self Evaluation
Report addressed Standard IV in a somewhat atypical way. Each ‘substandard’ (e.g.,
IV.A2.2, IV.A.2.b) is addressed in a narrative which appears to be (but is not entitled) a
“descriptive summary.” No self-evaluation appears until the end of Standard IV.A, and then
it is quite short (185 words), followed by an even shorter set of bullet points outlining
Actionable Improvement Plans (totaling 180 words).

Discussion by team members at each of the College’s campus locations as well as extensive
conversations with administrators, faculty, and staff at the College’s Home Office indicate
that the Self Evaluation Report provides a very partial and incomplete picture of the College,
and that its commitment to student learning is much more robust than would otherwise be
apparent.

Findings and Evidence

From among the six themes included in the Accreditation Standards, Carrington College -
California has emphasized Organization, Dialogue, Institutional Commitments, and
Evaluation, Planning, and Improvement with regard this Standard. The College emphasizes
its clearly described committee structures as evidence of its commitment to organizational
excellence. The College’s leadership and governance structure are founded on dialogue and
the College uses both quantitative and qualitative data to guide decision-making. Since the
College received a prior recommendation about the role of faculty and students in
institutional governance, the College reports, ...the current governance structure was
developed collaboratively.” Among the evidence initially provided to the team, examples of
Minutes from the Governing Board, Executive Council, and Student Advisory Council were
provided. The College also provided one example of Faculty Council Minutes as part of its
response to previous recommendations; these and several additional examples of each variety

of Minutes were made available via the College’s intranet site and were reviewed by the
team. (IV.A)

Because the College’s academic programs are focused on entry-level employment .
preparation, the College’s decision-making structure is highly focused on the effectiveness of
its academic programs both in the classroom and in regard to students’ success in achieving
licensure (where appropriate) and employment subsequent to completion of their academic
programs. The college stated in their report that it aims to meet «...the current needs of
stadents and employers.” The College’s Mission/Philosophy is clearly stated on page 3 of

-the College’s catalog. That statement describes the kinds of programs it offers, and the

requirement that degree-seeking students will take to broaden their program-specific training
with general education courses, all of which contribute to the College’s five core
competencies. The College’s values and goals should be well understood by anyone who has
reviewed the College catalog.
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While the Self Evaluation Report was less informative than might have been the case, the
team established beyond any doubt that the College has done an exemplary job of
establishing an environment where all members of the community—administrators; faculty,
staff, and students—feel a keen sense of ownership of the College and its programs and work
‘to improve the College in order to support:the learning and achievement of its students.
Policies and processes were difficult to discern in the Self Evaluation Report, and in a few
cases-even during the team?®s visit; but this'is the result of the small size of the college and its
ablhty to function Well desplte a lack of clearly documented processes (IV.A.L)

Perhaps because the College recelved a recommenda’aon regarding the partlc1pat10n of
faculty and students in governance processes, the Self Evaluation Report is especially clear in
describing the structures through which faculty and students participate. Less is'said in the
Self Evaluation Report about the patticipation of classified staff. The College describes
several of its governance committees in.a-document entitled, “Catrington College California,
The Executive:Council, Committees, Subcommittees, and the College Planning Process.”
This document was created in January 2008, and most recently revised in January 2011. Flow
charts included in the Self Evaluation Report clearly indicate how different constituencies

relate to one another in the institutional hierarchy, and the charge of the various‘committees
is reasonably clear (AV.A. 2)

The admrmstraﬁve structure in place for Camngton College Cahforma is very. clear and is
substantiated in the flow charts included in'the Self Evaluation Report. Conversations with
administrators on the campuses indicate that these charts accurately depict the hierarchy and
flow of decision‘making at the college, but the charts do ‘not adequately captire the degree to
which all constituents-have confidence in the potential for all members of the institution.to
contribute to the College’s decision-making processes. The primary decision-making body at
the College is the Executive Council, which is ableto-arrive at decisions on thé basis of
consensus to a very high degree: Members reported that the Council is more likely to
‘undertake additional research when consensus cannot be attained rather than to make
dec1srons via maJonty vote. :

The-College has a very robust administrative structure, with multiple campuses listing almost
as many administrators in the College catalog as faculty. One reason for the relatively high
number of administrators is the fact that faculty with responsibility as Program Directors are
listed as administrators. Discussions with College leaders, both administrators and faculty,
indicate that most Program Directors are better understood as teaching faculty with additional
responsibilities. Addingto confusion, the Self Evaluation Report indicates, “The campus’s
Dean:of Academic Affairs and the Executive Director represent all faculty and staff.” In fact,
it appeared to the team that the Dean of Académic Affairs acts as an advocate for faculty and
for instruction throughout the College, but does not usurp the separate ability of faculty to
advocate ‘for»improvement through their own governance structure. (IV.A:2.a) ‘

Since the last comprehensive visit, the College has estabhshed the Faculty Council and

Student Advisory Council, and evidence of the work of those bodies in the form of meeting
Minutes was reviewed by the team. The Faculty Council was created partly in response to the
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2007 recommendation regarding faculty roles in governance. Although the Faculty Council
has been established, faculty input into policy, planning, and budgetary decisions is still
developing. It was apparent to the team that the Executive Committee (which includes the
chair of the Faculty Council) welcomes this input, but that faculty has only gradually
becoming aware of its own potential influence. This authority is evident in the College’s
shared governance policy, which indicates that the Faculty Council:

«..ensures that the campus faculty voice is represented through the Faculty Council
Chair as liaison to and voting member of the Executive Council. The Faculty Council
is responsible for ensuring that educational quality is maintained throughout the
college system and its various programs. This committee is responsible for conveying
the mission, goals, and college philosophy to the college faculty members, and will
ensure that input from college faculty members is provided to the Executive Council
and all of its committees and subcommittees. The faculty members on each campus
elect two faculty members (including Program Directors) to serve two year terms on
the Faculty Council. These two campus representatives are elected on an alternating
basis every other year. By vote of its membership, the Faculty Council appoints one
member to serve as its Chairperson and as a voting member of the Executive Council.
The Chairperson will serve for a period that lasts the duration of their current and a
second automatically renewing term as member of the Faculty Council (3-4 years).”

The Faculty Council was also slow to become widely known among faculty. The February
16, 2011 Minutes for the group indicate, “...the FC discussed the goals of the FC during this
non-strategic planning year.” The Minutes also included, “.. .discussed with the FC that at the
budget training in Sacramento, many program directors were unaware of unfamiliar with the
Faculty Council.” Minutes of the November, 4, 2011 Faculty Council meeting (a lengthy in-
person meeting scheduled from 9:30 to 2:30 at Pleasant Hill) noted “Group stated they would
like to have more input and understanding of the budgeting process and available funds for
programs as well as professional development.” Regarding the role of the Faculty Council, as
part of a welcome to new members, the then-chair indicated, “The faculty council has been
instrumental in ensuring faculty members have a ‘voice’ and a direct line of communication
to the college President and the Executive Council (EC). The Faculty Council is responsible
for soliciting feedback from faculty members at their campus in regards to the College’s
Strategic Plan, the College budgeting process, College improvements, faculty development,
and much more.” By the time of the team’s visit, however, faculty on every campus were
well aware of the Faculty Council and described it as a crucial resource for faculty input into
governance decision making.

Faculty in the College indicate that the Faculty Council became much more effective when
the College President began meeting regularly with the body, as he was able to immediately
answer questions about policy and process and to help the body to better understand its role
and ability to influence policy and procedure. The College President meets regularly with the
Faculty Council and is clear in his comments on the importance of Faculty input on a number
of matters. He is summarized at the January 11, 2012 meeting as having addressed the
following: '
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“FC 1nput process and Strateg1c Plan (SP) (the Pres1dent)

(the Presrdent) revrewed the last strateglc plan w1th the FC members é 'd'yexplamed

 their role i in the process as “ensurmg the faculty is mvolved in’ the creatron' of the '

o it :'"'sohc1tat1on of feedback and recommendattons > R
o (the Presrdent) also rev1ewed the EC commlttees and subcomrmttees o

e (the President) reviewed the budgetlng process and how the FC members will play an
_ actrve role i in the SP and that will d1rectly reﬂect the overall budget.

(The Presrdent) rev1ewed the FYl 1-F Yl 5 Strateglc Plan and asked FC members to use this
plan as a conversatlon point to start requestmg feedb ack from faoulty on add1t10nal strategic
plan items or recommendatlons The main emphas1s in the SP, for faculty, erl be section 1
(Student Success), Sectron 2 (Teachlng and Learmng Excellence) Sectlon 3 (Orgamzatronal

" Whlle the Pres1dent now part101pates regularly, faculty 1nd1cate that meet1ngs remams their
" own and the Pres1dent s presence does not, d1m1nlsh the quahty of d1scuss1on

,The Mmutes of the February 15 2012 meetlng of the Faculty Councrl are especrally
1mportant as they describe the F aculty Council’s review and recommendatrons regarding
strategic planning, “(the Cha1r) handed out 2 spreadsheets 1nclud1ng all recommendations
submitted by each Faculty Council (FC) representative. One spreadsheet is specific to the
FYll Strateg1c Plan (SP) and follows the numbenng format The second spreadsheet .
1ncluded all addrtronal recommendatlons that were. not specrﬁc to the 'current SP but were
, requested by. faculty to be cons1dered as anew strateglc planmn tratlve The FC W1ll .
‘review each recommendatron and vote on whether or not it. should be cons1dered as an SP"
item; » The meetmg was well attended (15 of 18 members) lengthy (scheduled 9 to 3: :30) and
| substantlve in. the matters under d1scuss1on

The Student Advrsory Council has also been establrshed smce the p1 ev1ous team v1s1t The
method for selection of the Council is amblguous in the Self Evaluatlon Report The section
of the Self Eyaluation Report that summarizes the College s response to prior .
recomrnendatlons indicates, “Two, student Adv1sory Commlttee members are appomted by
the Dean of Academic Affarrs and faculty on each campus to serve on the Committee.” The
“Shared Governance” document 1ndlcates “The student body at each campus selects two

_ students to serve in one- -year terms on the College s Student Advrsory Comm1ttee s
‘Conversations with both administrators and students indicate that faculty and campus
administrators identify students with high potential to represent their fellow students
effectively. Because many of the College’s pro grams are of short duration (some as,short as
seven months) itis challengmg to, identify student representatrves who have enough
expenence of the College to be.effective, but not so much seniority that they are about to
complete their program and leave the College Thus both descnptrons of the selectron of

commlttee members are apparently true with some vanatlon in select1on from campus to
campus.

Minutes of the Student Advisory Council do not indicate the students who are mernbers:,A |
citing them only by campus location. The Council meets quarterly. Student Advisory Council
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Minutes indicate that students frequently came up with ideas for institutional improvement,
and the Dean convening those meetings is recorded as pledging to take those suggestions .
forward. Evidence in the Minutes was mixed as to focus on the potential for ideas to improve
student learning, and often address matters of a more operational nature, but it is clear that
these were issues important to the students and their concerns were regarded with respect.

The Student Advisory Council is convened by an administrator, who appears in “Shared
Governance” as the Dean of Program Compliance and appears in the 2013 Self-Evaluation
Addendum as the Director of Accreditation and Compliance. Conversations at the College’s
several campuses indicates that students do participate significantly in the Advisory Council,
and student members to whom the team spoke indicate that they regard their participation as

| robust and meaningful. : . _ :

Some student members of the Student Advisory Committee have wondered if they meet
often enough to be effective. The December 8, 2011 Minutes indicate, “The point was raised
once again that this Committee does not meet enough times per year to give those in the
shorter program more of an opportunity to participate. It was suggested that the Committee
meet every six weeks. All Committee members agreed that the proposal to increase meetings
to every six weeks should be sent to the EC for approval.” Minutes of the subsequent
meeting (January 5, 2012) indicate that the Executive Council supported the students’
request: “The EC supports the Committee meeting every six weeks but wanted the Purpose
Statement to read ‘at least quarterly.”” The January 5, 2012 Minutes refer to Executive
Council response to a number of other student initiatives.

The February 23, 2012 Minutes of the Student Advisory Committee indicate “(the Dean)
shared that this meeting would primarily be to provide recommendations to the Executive
Council (EC) from the Student Advisory Committee for the Strategic Plan.” Interestingly,
this meeting took place at approximately the same time that the Faculty Advisory Council
was considering Strategic Plan recommendations, but where faculty were asked for input on
crucial matters like completion rates (1.1), employment rates, (1.2), licensure/certification
pass rates, and student satisfaction (1.4), students were asked for input on recycling and the
cost of background checks. It does not appear that students were afforded input on crucial
measures regarding their own success within the institution. While opportunity is provided to
both faculty and students to provide input to the Executive Council, the topics addressed by
the two groups are not always the same. Affording students input into matters of increasing
consequence could make the Council an even more effective body in promoting the
participation of students in governance.

No evidence could be identified in the Self Evaluation Report of a formal process for staff
input. When the College was queried on this point, it provided an undated document that
indicates, “The classified staff members at Carrington College California are made up of
administrative personnel who report to a department manager or director. Using our
Committee Structure, each administrative team member has the opportunity to share input,
recommendations, feedback, ideas and concerns to their direct supervisor who represents
them on a formal committee. For example, the majority of the front desk personnel report
directly to the manager of the Records department. Records managers, or CCC Registrars,

60



are active members on the Records Comm1ttee The Chair of the Records Commrttee submits
recommendatrons drrectly to the Executive Councrl for cons1derat1on » It would appear that
the College has no forrnal process for staff to partlcrpate asa group, but only via suggestlons
conveyed to their managers However, d1scuss1ons w1th staff members at the several
campuses indicate that staff feel that they are in fact very effectively represented by their’
managers, and that their suggestlons for 1mpr0vement are taken serrously and 1mplemented
as approprrate (IV. A 2. a) '

Carrmgton College Cal1forn1a 1ncludes nerther a faculty acadermc senate nor faculty
currrculum committee, as these orgamzatlons are cited in the standard as examples of the
faculty s corporate role in a college’s governance. The Faculty Counc1l which d1d not exist
until after the 2007 visit, is the sole formal body representing the faulty ‘at large. Minutes of
the Faculty Council indicate that processes are known, as the July 8, 2010 Minutes indicate,
“Only faculty membeérs are able to vote in the faculty council representatlve (PDs, S
instructors, ltbranans) Deans, other management admlss1ons reps or adm1n1strat1ve staff will
not be able to Vote 1n the faculty councrl elect1ons v

Understandmg the nature of fhe faculty s collective authonty in the area of currictlum was
perhaps’ the most difficult aspect of this ‘Standard. Much of the currrculum of the College is
determlned by the needs of pro grammatlc accred1tat10n and faoulty in the- College s various
d1501pl1nes have desrgnated the general éducation courses would be most beneﬁcral to the
College’s students. Faculty indicate that the development of a new COUrSE would in ‘most
cases be turned over to a discipline expert. The College’s program review process incltides a
comprehensive review of all curriculum, and all faculty have the opportunrty to propose
1mprovements to curricu um documents and processes Thus it appears that all faculty as
individuals have access o the development and revision of curriculum, and that when all
currrculum processes are consrdered asa whole the faculty do have collect1ve authonty over
currlculum (IV.A2. b) . '

The Minutes of both the Faculty ‘and Student Advisory Councils indicate the challenge of
communication among the groups’ constituents. The College does pubhsh an occasional
newsletter with some information about the existence of these bodies, but the document is’
not extensrve enough to provide 1nformat10n on the actual topics under d1scussmn The
Student Advrsory Counc1l includes part1c1pat1on only by on—ground campuses though the
Faculty Advrsory Councrl mcludes representauves for faculty n online pro grams ‘

A significant amount of data is maintained on a secure intranet site by the College (to which
team members were provided access). Conversations indicated that faculty and staff have
increasing access to data with the potent1al to improve student learnlng, and that it is used to
guide institutional decrsron—makmg, though this is still in part a work in progress. Many *
reports and a great deal of data are potentrally available to members of the college
communrty, though Mmutes of the J: anuary 30, 2012 Leadershrp and Govemance meeting
indicate, “The committee reviewed the results of the faculty and staff survey that it had
cornm1ssroned The survey confirmed the committee’s susp1c1on that communication of the
college’s planning process, and its link to the budgetmg process, needed improvement. The
results confirmed that faculty and staff members need a stronger understanding of how the
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strategic planning and budgeting process works, and how they are involved in this process.”
The team has no doubt that the college is working to improve communication and attention
to data with the potential to improve student learning. (IV.A.3)

Minutes of the Faculty Council indicate that the College works hard to apprise this body of
both accreditation and regulatory concerns. Regarding the College’s compliance with Federal
Regulations, the June 23, 2011 Minutes of the Faculty Advisory Committee indicate that the
College President provided a very thorough presentation of new Federal regulations resulting
from changes in the Higher Education Act. The Faculty Council in FY 2011 held no
discussion of accreditation issues, but lengthy conversations began in January 2012 and
continued at subsequent meetings during the year. Faculty were encouraged to participate in
the process and one committee member spoke about his participation in Standard I1.C. The
Student Advisory Council does not appear to have participated in accreditation processes.

The College’s Self Evaluation Report includes extensive data regarding student profile and
completion metrics. Some of this data is made available on the College’s website via a
homepage tab link for “Student Consumer Info.” The College provides the graduation rates
for the cohorts of first-time, full-time students entering between 9/1/08 and 8/3 1/09 on this
page, showing completion rates between 52% (Bmeryville) and 69% (Pleasant Hill). Links
on that same webpage provide completion rates for fifteen different programs offered.

Some policies seem to be inconsistent or inconsistently understood. Thus the Minutes of the
November 4, 2011 Faculty Council meeting indicate, “(a faculty member) broughtupa
concern regarding an email she received (and many other FC members) regarding program
faculty are not able to call or text message students using their personal cell phones. The
Valley campuses did not receive such an email but all bay area campuses did. (the President
and the Dean) were aware of such policy at this time.” (IV.A.4)

The Self Evaluation Report describes the work of the Operations and Outcomes Committee,
but that committee does not appear to engage of evaluation of governance processes. The
Self Evaluation Report cites templates calling for comment on each of the four Standards,
and the team reviewed written comments from several of the campuses which indicate that
members of the institution were conscious of the ways that the self-evaluation process should
be used to promote institutional improvement. More importantly, discussion with many
members of the institution throughout the visit underscores the way in which the very culture
of the College is focused on ongoing improvement. The College appears to be constantly .
surveying one body ot another in the college, and not only in anticipation of a site visit;
ongoing surveying is one of the primary methods by which the College is constantly
evaluating itself and making changes in light of survey responses. The Self Evaluation
Report does not do an effective job of capturing the College’s dynamism, but there was no
doubt in the mind of the visiting team that the College is committed to ongoing self-
assessment and improvement. (IV.A.5)
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Conclusion

Carrington College California meets all aspects of this Standard. The Collegé’s mission is the
.clear foundation of priorities within the college. The input of all members of the institution

o are genumely valued and evaluated wrthout 1egard for therr source The prrmary locus for

‘ 'regular mput from the Student Advrsory Counc1l When recomrnendatrons are not accepted
membérs of the institution are prov1ded wrth Teasors. Admrmstrators work d111gently to "
provrde leadershlp, faculty are deeply engaged with therr programs and séek o promote
student success; staff and students are empowered to propose changes for 1mprovement that
are respected The Faculty Council and Student Adv1sory Council, estabhshed sitice the .
previous comprehenswe evaluation, have been establrshed and grown to be 1mportant aspects
of institutional decision making, and contiriue to evolve to best support student learning, The
College has known and accepted processes for decision-making, though these could be better
documented. The College S program review process has become a foundatlon of 1nst1tut10nal
self-evaluat1on and 1mprovement

The COllege meets this Standard.
Recommendations L » ) .

Recommendation 2: In order to further 1rnprove the programs and servrces the College ’
should contlnue to formallze and docuitient'] processes reldting to college’ wide
communication’and part1c1pat10n around 1nst1tut10nal effectrveness This includes provrdrng
add1t10nal 1nformat10n to'the general student body on thé roles cap acrty, and
accomplrshments of the Student Advrsory Commrttee (IB.4; I B. 5 I B 7 11 B 3 b; IV A2.a;
IV.A.3)

'Recommendation 4: In order to further improve, the College should consdlidate the
1ntegrated program review and assessment processes in a single document the program
review document. Additionally formalizing and clearly dehneatrng processes and functional
responsrbrhtles 1nclud1ng the role of faculty and staff in making decisions, will further
‘improve operat1ons 1nclud1ng the Jprocess through which curriculum is developed proposed
_ rev1ewed andrev1sed (IIA2 f IIIAS IVA2 IVA2 a IVAZb) '
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Standard IVB — Board and Administrative Organization
General Observations

The Governing Board of Carrington College operates under the name of Western Career College.
Although the Self Evaluation Report points out that the College underwent a name change, the
Governing Board never changed the official bylaws to reflect the new name of the institution. It was
the team’s understanding that the name change on the by-laws is an agenda item for the upcoming
Governing Board meeting. ' :

The Board operates with ultimate responsibility related to matters of educational quality,
legal issues, and financial integrity. Appropriate delegations of operational authority and
accountability exist. The Board adheres to its by-law role and hires and evaluates its chief
executive officer, the President. The college president has delegated authority and
responsibility to lead and operate the institutions within the parameters of Board by-law. The
Board acts as an independent body with ultimate authority to govern the College. Board by-
Jaws and procedures are published online and are available to employees and the general
public. The Board has a program of orientation for new members and a by-law on ethics for
its membership. Further, it engages in a self-assessment process to measure Board
performance. The Board seems well informed and involved in the College’s accreditation
process. The Board effectively communicates expectations of program service excellence
and supports the College in meeting its mission. The Board effectively constructs its system
budget and controls expenditures.

The Team was presented with evidence that the Board systematically assessed their

~ decisions, governance planning, communications structures, and processes for effectiveness.
The team verified that the College community was informed of the decision making process.
Faculty, staff, and management were aware of how decisions were made.

Findings and Evidence

The Board is comprised of five members elected to three-year staggered terms by the Board
members. The Board can have between five and seven members. The Board is ultimately
responsible for educational quality, legal matters, and financial integrity. A comprehensive
Board code of ethics, which details expected behaviors and the consequences if a member
violates the code, was also identified. Evidence indicates the Board has developed a regular
review cycle for its bylaws. (IV.B.1.a)

The Board approves all College curricula. In addition to curricula, the Board provides
resources necessary to support programs. Board Minutes indicate the Bo ard monitors
finances by approving the College’s annual budget, budget transfers, and major expenditures.
Evidence supports Board final authority in all matters related to instructional quality, legal
issues, and finances. (IV.B.1.b, IV.B.1.c)

Published by-laws specify the Board’s size, duties, responsibilities, structure, and operating
procedures. Board by-laws are comprehensive and complete. (IV.B.1.d)
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Board Minutes confirm the Board acts in-a manner consistent with its by-laws and
procedures. In addition, Board Minutes and the website where by-laws and procedures are
made public reveal evidence of routine updating of by-laws and procedures to streamline -
activities. (IV.B 1 .e)

request and further states orientations may include meetmgs with key personnel and a review
of the budget. Interviews with Board members revealed that Board members have taken
advantage of such materials and meetings to learn more about College operations. There'is
evidence that there is a systematic orientation program or that measures are taken to ensure
all members 'receive "cons'istent 'in“formation‘ at the start of their term of service '(IV B. l'f )

The Board self-evaluates It appears that Board members and the President are satisfied with
the process. There is evidence’ regarding the Board’s self-evaludtion: The team noted that the
Board has adopted a-comprehensive ¢ode of ethics that details’ expected behaviors and the
'consequences if a member violates the code. These by- laws and procedures are ava1lable on
the Dlstnct pubhc webs1te (IV B 1. g, IV B. l h) o '

The Board was informed-about 'and involved in the latest accreditation process. Board
members read draft Inst1tut10nal Self Evaluation Report documents, provided input to the
College during the procéss; and- approved the final fepott prior to its submission to the

- Commission. Board members demonstrated familiarity W1th the content of the self-study
(IV.B.1.i)

There is evidence indicating a delegation of authority to the President to manage the College.
The President and College employees reveal widespread-agreement that the: College
président is able to act w1th1n h1s authonty in leadmg the College (IV B 1 _])

The College President has primary responsibility for the quality of the institution that he
leads. Examples of evidence to support that the president has primary responsibility include
written by-laws regarding the College governance processes, Board by-laws, Minutes of
governance bodies such as the Executive Council and a College function mapping document.

The College President works with institutional constituencies through the Executive Council.
The Piesident serves as chair ‘of this Council. Counc1l members have the opportumty to
present various agenda ‘items from their areas and address these items to the Council. The
College President also regularly meets with his leadership staff and constituency groups. The
College President has established a high level of collegiality on campus. The President has
also reached out to the community by be1ng mvolved with the busmess chambers and other
ClVlC orgamzat1ons (IV B 2. a) '

The President and his administrators are using institutional data to'make decisions and to
start dialogue on campus improvement. The College gathers data related to the success of
their students and programs. The President is engaged and actlve in institutional
improvement. (IV.B.2.b)
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The Self Evaluation states that the president supervises College operations, guides the
campus in following College by-laws, and ensures decisions are in keeping with the mission.
Interviews with faculty, staff, and administrators revealed general agreement with this
statement. Decisions made by the College President, the Executive Council, and the Board
are well understood and communicated to the campuses by the campus directors and other
constituent representatives. Those decisions are also available on the College website.
(IV.B.2.b)

The Self Evaluation states the President has primary responsibility for the quality of the
institution and that he exercises leadership in all areas, including planning, budgeting,
personnel, and operations. Executive Council Minutes and the President’s communications
reveal the President is engaged in discussions about the College’s operations, including
planning, operations, and financial affairs and that he uses a participatory process for
decision-making about goals and values. Council Minutes show the group meets on a regular
basis and discusses issues of substance. (IV.B.2.c)

There is evidence that the President provides oversight of the budget through the President’s
senior leadership and Executive Council. Discussions with multiple constituents reveal the
president appears to be functioning effectively in this area. (IV.B.2.d)

Team findings and evidence through interviews with various employee groups indicate the
president works with the local community through routine communication with civic leaders
and groups and by inviting community members to campus. The president also hosts

advisory groups to solicit advice and support from the community for the various programs.
(IV.B.2.e)

This is a stand-alone college with nine campuses and therefore Standard IV.B.3 does not
apply.

Conclusion

The team concluded that Carrington College Board and Administrative Organization is

_consonant with the Standards set by the Commission. The College community, the leadership

team, and the Board of Governois recognize their designated responsibilities and operate
within the established guidelines. The College President is the chief administrator and
operates under the authority vested in him by the Board.

The College meets this Standard.

Recommendation

None.
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